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Abstract

Indigenous knowledge systems, rooted in land and relationality, tcating that nurture
and sustairommunity identity, wetbeing, and sovereign futures. While Western educational
structures haveontinuouslyattempted te@rase and silence our historiésdigenous families
have consistently generatednorablespace®f reclamation and belonginghis ethnographic
study asserts the power of sdfftermination and sovereignty in education. The purpose of this
research is to examine how a Critical ¥dmnnected positioning of land and learning serves as a
strengtls-based frameworkor developng identity, well-being,and belonging for Indigenous
youth.

Utilizing an Indigenougentered qualitative methodology, this study integratestical
Family Land-based EducatioHistory through archival research, geneglagndfamily story
circles Analyzed through a critical kinonnected lens, tharchival recordslemonstrata
powerful legacy okelf-determination and sovereigniphearchival findingsand family stories
offer a uniqueperspectiveon how our ancestors strategically navigatedtitutionaleducational
systemsnamely the boarding schooEhebalance offormal educatioras a necessityith
intentionalprepaation for life as & 6 K| adquirasknowing practicing, and passing down
our Indigenous knowledsy storiesand culture.

Thestudyshows how &ritical Landbased Education Family History (CLEFH)
examina our relationship to land and learniagdwho we determine or choose as our family
and kin It shows how educatorzanutilize this orsimilar family history projects to better
understand themselves in relation to others, creating spaces where studentsaaréfsektiney

belong.The study can be usé@yond education and for those interested in social justice



want to critically examine how t Isteapaherf ami | yo6s

relatiorshipto learning as learning is relatial.
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Chapter 1. Introduction
aa medNMPBROG O, MahSE§gDNEDA®
Tl eena Spotted EIl k ¢cpb nbsna
hanhanmu c¢cb nbsna
| n méytd/ nedyovdns ¢ n

Knowing who we are and where we come from is foundational to our identity. It is a
form of justice that matters deeply in education and research, especially considering racism and
the harms of settler colonialism. Baldwin (2008) shares,

The paradox of education is precisely thikat as one begins to become conscious, one

begins to examine the society in which he is being educated. The purpose of education,

ynally, is to create in a per somakehise abi | i

own decisions, to say to himself this is black or this is white, to decide for himself

whether there is a God in heaven or not. To ask questions of the universe, and then learn

to live with those questions, is the way he achieves his own et 1718)
Bal dwinés conscious examination of self can b
formally or through conversations at the dinner table, through social constructs, and through
stories that have been passed down about who we are and how wenaaembto thé and
(Styres, 2019)To me, this examination is critical in formal education for questioning whose
history is told, whose voices are silenced, and what lies our teachers may have told us (Loewen,
2018). This perspective of questioning our sacred truths and examining platiensecan
support our ability to be active authors in our historical identity.

Through my research, education, and life experiences, | am affimkedwing who |

linthisst udy | use a capit alinsfireddby Shes (2019) kittraciesof lbmgd t o L an.
and as a way of recognizing Land as a relative, as Kin.
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am through my connections to place and relationgfripsnded ira critical inquiry of belonging
and weltbeing. My existence is an act of resistance (Anzaldua, 2007; Fanon, 2008; hooks, 1994;
Simpson, 2017). Simpson connects Indigenous identity and resistance as deeply séeamerd to
and as | describe |l ater in this chapter, my p
connected to not just theand, but also the Salish Sea, the salmon, the cdde¥smbp | bn  ( Ki | | e
Whale),the beautiful medicirglants that surround amdirture us, human and more than
human relativesthe experiences of growing up both on and off my reservation, and descending
from strong, spiritual, and loving families. | view the Indigenoascept of kinship as a
profound act of sover ei gresgarchlaCesemoriyWiisanent i n W
defines family beyond biological or blood relations, as a connection greater than the self:
AFamily is what holds us in relationship as i
communi ti es 2088)pd86nat i onso (

The Klallam day@amgscagne @EmoDxd sl es aaliffederteper mea
viewpoint d the world. Janseat al.(2020)discuss theiniguenessf languages that symbolize
meaning and viewpoints exclusive to a cultumadcannot be replicated in other langusfe
247) . Language is also one of our greatest te
the fiber that binds us to our cultural identity. It provides an important worldview in terms of
understanding culture, traditional ways of thinking, and vae s 0 Simplarly, Hedry .
Johnson, a resident of the Lower Elwha Klallam commudgfinesthe Salish word for village
as O066a good placeb6dé6 (Boyd, 2006, p. 342y. The
shape relationships and connectiontha_and TheKlallam Dictionaryfurther defines village
N wva 2y Atomean tribe, community of people, group of related people (Montler, 2012, p.

741). Thisword isalsousedtomdan hey are my peopl eo tha. 16) .
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community is the place where we learn what it is to be related and serves as the central site for
traditional |l ndi genous education (p. 23). It
connect, and learn from each other.

As an Indigenous matriarch and researcleidenceof the scars of settler colonialism
surround me. It is thewaterl swim in, choosing to navigate the tides of grief and loss through a
storied cartography of genealogy and healing. This is research as ceremony (Wilsod, 2008)
guiet immersion in breath and meditation, along with the medicine of storytelling. It is a
del i berate pivot of Asuspending damageo (Tuck
toward radical acts of compassion for oneself, ancestors, ahdridelike an initiate standing
at the beginning of a rite of ceremony, | offer an intentionafifyuspose to steady me when my
emotions wax and wane like a fleeting moon. This work is my formal pledge: a vow to breathe
life into ancestral memories.

In this research | draw on stories as a method to i@akieal Kin-Connections. Using
personal and family stories, | honor ancestral memories by keeping them alive.
The Story of Where the Sun Rises

My wedding ceremony serves as a livingaestntto a Critical Kin-Connectedness
theory. On August 30, 2025, we gathered on the shores of what is offtebdg the Port
Hadlock Marinathough a standard land acknowledgment feels far too thin to hold the weight of
this soil that i s If ulelt uafn myn sa recaeds ttoor siéd sb It oroude
the Sun Riseso (Wal ker, 2012) . Here, the shor
stone, where evergleansingoreath iscrisp andresh. To witness bald eagles dancing in the air
is to receive a daily dose of healing medicine, like vitamins for the soul. In the presence of such

beauty, | cannot help but wonder, 'Do plkeotruly live here every day?' It is a question that goes



COMING ASHORE 4

beyond an answeginterrogaing layers of privilege and displacement that have settled over many
generations.

Today, Where the Sun Risissa rural Washington resort hotel on three acres of
waterfront, called the "Old Al cohol Pl ant, 0 a
Bostorar?, a neighbor who has colonized this area and posted signs reading, "do not enter" and
"no trespassing,0 unless you have paid annual
solace that Tsetsibus (Sageboos) is more than a beach or a piece of ptgpe be managed.

It might be better embodied as an idea, a philosoptgcollective act of resistance. To my
people, thidandhas no price tag, unlike the $4.5 millipachts(YachtWorld, 2026) that float
on its wates and the multimillion-dollar resort.

Here at Tsetsi bus, Shupadwadaeldehbstedonkafitbewn as
last significant Potlatce | ebr ati ons in 1891 (Jamestown SoKI
humanity (see Figure 1A potlatch is the ultimate showing of wealth and generosity, which is to
give away all of onebds earthly possessions in
Potlatch gave away approximately $72,000 in cash, inflation adjusted, plus 1500 yaraof cal
fabric, cedar woven baskets, food,amsl hil i f eds savings in one day (
himAupon -mhet topest of the social waveo (Hawt hc
for hispeoplaswh er e S 6 K| a | Duana Nidtlersramembera histgrgaandfather,

Patsy, teaching himtoagskt he sun t o Bowe oag regais out phaee (Niatumh t o
1995, p. 4).

The Potlatch may be what Captain Richard Pratt wasrireeto when he said, "kill the

2Bostonisthe 8Cent ury Chinook Jargon slang word for
Chinook Jargon is a trade language influenced by French, English, and an amalgamation of Native
languages.
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Indian and save the man" (Pratt, 1892)e Potlatch is based upon reciprocity (Kimmerer,

2024). One could give away everything, still survive, and build prestige foedéssendants,

because of the collective wealth of the gradpybe the "Indian" is the only antapitalist

barrier that stood in the way of manifest destiny. In this clash of values, the Potlatch was deemed
illegal (Guth, 1994).

Figure 1

Old Man Patsy and Aunt Sally at Tsetsibus

Note.From Photographer unknown, ca. 1900 Man Patsy and Aunt Sally at Tsetsibus (Port

Hadlock) Jefferson County Historical Society (Object ID: 1990.1.1). Reprinted with permission
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Little Dove at Tsetsibus

A quartercentury after Old Patsy's Potlatch, at this exact spot, one of the oldest
continuously occupied areas on the Pacific Northwest, a young teginegge in ceremony to
receive her S'Klallam name, hanhanmu (Little
the Prince of Wales. | t HHa-Mdo), & Bsgtsibnsgsat he name,
revolutionary act. Maybe the old grandmother cedastpeeticipated in the ceremony too. They
saw their S'Klallam relativeas they used their medicinetton carbordioxide into oxygen to
sustain the very breath of the ceremony, along with their inner bark to clothe, protect, and adorn
us. Maybe the butter clams gathered together asidsaft water through the sand so they could
be used for the naminfytheir S'Klallam kin promised to return the shells to the water. The King
Salmon rejoiced as they journeyed through the Salish Sea, along their 1,200 plus mile trek, to be
caught in nets to nourish their S'Klallam relatives. The matriafth&hmp | D celebraieh
grandmothers and great grandmothers, jumped in the bay between Elk Island and Indian Island.
Clara George Jones (190989) received her name
The Land Celebrates

In 2025, over one hundred years later, sitting in the bow of a canoe adorned with cedar
boughs and flowers, | arrived on the shores of Tsetsibus. My sister, futurersisi®r my four
children, two stepchildren, and our wedding officiant pdliee to the very destination where
my grandmother received her Indian name, whose name | alseltaaryy hanmu. Thi s ar |

canoe marked the beginning of another ceremony of \elvere | was gifted the Cheyenne name

' n our Coast Salish ways, we refer to dApullin
positioning of verbs in our language as we put the spirit first or make use of action items to guide our
communication. In this sense, pulling draws on the power of our ancestors, the water, and the connections
to each other.
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of Ae rfromanyg Gew Spotted Elk family. The critical connectedness of names, whether
oneds | ast name, themmeaofrtheinhormesdtinrthait traditianal éanguage
is an act of sovereignty, connection, and belonging.
Weaving Together Storytelling, Learning, and the Land

In this research, | weave together storytelling, learningLand as seen through a
critical Kin-Connectedheory. My grandmother, Geneva (Jones) Ives, was the first Indian to
graduate from North Kitsap High School in 1943. Prior to that, she traveled by canoe to attend
t he Port Gamble S6KIlallam I ndian Day School
to Foster Jones and Clara (George) Jones,diatihomattended Cushman Indian Boarding
School in Tacoma, Washington. Boarding schools, used as a weapon of education, represent an
evil system of assimilation that contributed to cultural genocide (King&@ib; United Nations
General Assembly, 1948) and ethnocide (Grinde, 2004), forcibly separating children from their
families,Land and culture. The relationship my family has with education defies eyastire
conflicted stories of historical trauma (Cromer et al., 2018; Borell et al., 2018), survivance
(Sabzalian, 2019; Vizenor, 1994), resistance, hope, amtlamed futurity.

The intergenerational and current impacts of settler colonialism (Bang et al., 2014;
Calderon, 2014; Clausen, 2020; Lees et al., 2021) contribute to an understanding of a Critical
Land-Based Education Family History (CLEFH) project. The CLEFH buildseneSt er-@s ( n. d
Critical Family History (CFH) project to fAsit
contexts of culture, social str uStetter,2€09, r el at i

para. 2). CFH pushes back against a histbfgrgetting power dynamics and privileges. The

“‘Aenevaabte transl ates in Cheyenne as Adventuro
included a name giving, where the name was gifted to me frgniatherin-law for the adventures | am
taking on this educational journey.
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goal of CFH and CFEH is to equalize power imbalances in a way that is liberatory and
emancipator (Byrnes & Coleburn, 2023). A Critical LarBlased Family HistoryGLFH)
centerson Land(French et al., 2020), focusing on our relationships and beliefs aroubdrttie
CLEFH involves a critical examination of familial history and relationships with education. The
main issues, problems, and focus related to a CLEFH include further examinixzatset
pedagogies (Dodwell et al., 2011; Wesner et al., 2022);beallg (Blackstock, 2011; Hatala et
al., 2020; Mackean et al., 2022; McMillan, 2020; Ullrich, 2019; Ullrich et al., 2022), belonging
(Absolon, 2022; Rey, 2021; SmitMorris, 2019), identity (Malone et al., 2018), settler
colonialism (Bang et al., 201€alderdn,2014; French et al., 2020; Lees at al., 2021), Tribal
Critical Race Theory (TribalCrit) (Brayboy, 2005), Indian Boarding Schools, and healing
(Fl owers, 2015; Krohn, 2020). CLEFH seeks to
we have come to know ouelationships th.andand education.
Statement of Problem

Tribal Critical Race Theory (TribalCrit) guidesy thinking about my connection to
Land, education, and family history. TribalCrit recognizes that colonization is endemic to society
(Brayboy, 2005). Settler colonialism harms all; it is an ongoing and active process rather than an
event (Tuck & Yang, 2012; Wolfe, 2006), meaning it is not@npimenon of the past (Bruyneel,
2021). Patel (2014) highlights how settler colonialism shapes our relationshigsamittone
another, knowledge and learning. Indigemé&nowledge has been disregarded as valid
knowledge, with our creation stories diminished to folklore or completely dismissed by false
theories. As Indigenous peopiee must create and take our rightful place in bringing our soice
to spaces that intervene in supporting identity, delhg, and belonging. Brayboy (2005) argues

that a TribalCrit lens can help us understand and dismantle the social structures and educational
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challengeghatindigenous communities face, in order to benefitdetermination and
sovereignty.

Drawing on the work of critical race theorists like Delgado and Stefancic (2023), |
understand Critical R a ¢ e asfebognizinghéracial hi§tdrids) g o a |
and power inequalities that shape our identities. Delgado and Stefancic describe the ordinariness
of racism as an everyday experience and furth
because it is not mekinowl edgaldo é&asthasdalysisi ndeh
of power differences and their applicatimnhow our connection tbandand education has been
shaped by society, namebettler colonialism. As Absolon (202@¢scribesmy r esear ch As
forthtomale t he i nvisible visibleo (p. xv).

The purpose of this ethnographic study is to understand the ways a ®iitical
Connectegositioningof Landand learning can support wdleing, belonging, and identity for
Indigenous youth. The study calsobe applied beyonNative youth, as we know that what is
good forNative youth is good for alandthat the reverse is not necessarily true (Céafgraig,

2021). This research addresses the silenced and erased history that has impactedenskent
of belonging. When students do not see themselves in education, they are unable to fully situate
their own lives and ancestors within the larger contexts of power and history (Slegigr, 20
This research seeks to give Avoice to peopl e
(Creswell, 2015, p. 63).

Purpose of this Study

This study explored the role of critical labdsed/education family history (CLEFH) in
strengthening identity, webbeing, and connection to thendwhile challenging dominant

settler colonial narratives. This research used-tzaskd pedagogies (Dodwell et al., 2011;
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Wesner et al., 2022) through ethnographic storytelling (Archibald, 2008; Chan, 2021; Bishop,
1999), genealogical research (Graham, 2005; Hart, 2018; Jacob et al., 2024), and decolonizing
methods (Patel, 2016; Smith, 2021; Tuck & Yang, 2012) to examintershaips withLandand
education. | also examined w4léing theories (Blackstock, 2011; Hatala et al., 2020; Mackean
et al., 2022) in comparison to educational and social welfare policies. In doing so, | aimed to:
1. Synthesize ethnographic stories from my family, paired with archival research
showing the ways educational systemtempted tatrip away our identity, rather than
building on it.
2. Find healing through educatiea path my own family knows personally as survivors
of Indian boarding schools.
Justification/ Rationale
The motivation behind this study is to provide an educational pathihaasuppors
healing and belonging by using family stories connectédim and learning. Utilizing a
framework of Critical Lanebased Family History (French et al., 2020), this study explored my
family's connection thandand education, both as pedagogy and as an accessible resource.
Through documenting these connections, this study exposes power relations that are often absent
in history books. As a new grandmother, | also recognize the urgency in documenting my
f a mi stoged so that our future generations will see their histories centered and not in the
margins (hooks, 2035
This motivationstemmedrom the honoof teaching at Western Washington University
in the Early Elementary Education Program. | worked withsereice teachers to help them
examine their Critical Family Education History (CFE&$) part ok quartedlong project. CFEH

is a transformative tool with a "focus on harnessing courage, compassion, and wisdom in our
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roles as educators, within an ethos of a caring culture" (Mokuria & Williams, 2023, p. 4). This
activity provides a profound way for educators to first understand their own historical anchors to
Land and learning, creating an ethos of care that can be applied to their students. The courage
and responsibility | find in my research aligns with DuPré's (2019) work to create more
"belonging, looking at how reconciliation-isr isn't being taken up whin institutions through
the process of Indigenous knowleddp. 1).
The goal of this study was serve agn antidote to settler colonialism's (Lees et al.,
2021) historical amnesia (Absolon, 2022; Sleeter, 2016) by providing examples of how
educators and students can locate themselves and their familieg@ucational historgf the
Land This required a critical examination, similar to Tribal CRT (Brayboy, 2005) and Critical
Race Theory (Bell, 1992; Crenshaw, 1989; Delga&dstefancic, 2023), that situates the
researcher in understanding how their family has begieged or harmed by settler
colonialism and its impacts drandand education.
Research Questions
1. How does a Critical Lantlased/ Education Family History I(EFH) Project support
educators, nurture Indigenous students' saaiabtional development, strengthen
family and community connections, and align with Indigenous story@mdhibald,
2008)for relational healing andell-beingin the era of boarding schools and
colonial policies?
2. How can storywork and mapping hekyight/ rewrite (Smith, 2022Xritical

understandings of Indigenous family and educational histories?



COMING ASHORE 12

Positionality and Worldview

My relational positionality as a researcher begins with acknowledging who | am and how
| relate to thd_and, waters, and my people. Absolon (2022) shares, "Knowledge of oneself is
essential to any inquiry as an Indigenous methodology” (p. 163). It is a traditional protocol of my
S'Klallam people to introduce ourselves in a way that shares our familiBbaddonnections.
If I were arriving in a canoe and coming ashore, | would gesture with my paddle up (Banguis,
2012), perpendicular to the water, as asifjrespect. The village would know where | descend
from based on the design on my paddle. The distinctive art on the blade of a Port Gamble
S'Klallam paddl€see Figure 2has half of the paddle painted in blagkth form lines and the
other in red, leaving negative space for the grain of the wood to appear, like a salmon backbone.
The negative space forces us to pay attention to what is invisible, the unspoken, the movement in
the natural world, connection, meaniagd the need to listen. The negasypace in Coast
Salish art is spiritual; it represents balance, relief, and ties to the justice | want to create in my
research by calling attention to what colonization has deemed insignificant, misunderstood, and
often invisibilized. Through this researdtcall attention to those marginalized spaces, making

our countesstories visible.
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Figure 2

Coming Ashore: So6Klallam Paddl es

Note.This photo is from the Ives and Spotted Elk wedding ceremony vtheid D iyt canoe

is landing,comingashore at TsetsibusThe photo is shared to illustrate {h&ddles umesture
the form line on the paddles, and tteemonial aspect of coming ashore.

Art brings a worldview passed down as a gift through my family. My dad learned carving
from his uncles and his brother, all of whom descend from a long line of artists. | carved my first
paddle before | traveled on my first canoe journey on my ancesiralays from the Olympic

Peninsula, the heart of Klallam territory, to the Lummi Shores. Carving my cedar paddle also



COMING ASHORE 14

involved seeing multiple dimensions by removing the cedar grains to reshape the living wood
into its new life.The sacred Cedar Tree, commonly known as the Tree of Life and as
Grandmother Cedar, is a protectily traditional teachings guide me in respectful protocols for
its ethical harvesting. Each paddle is unique to its owner, made to size from nose to toes, where
the handle is in reach and made to ergonomically leverage the power in the paddle. Owning your
own paddle also comes with a responsibilitycawe for it by making sure not to let the tip of
your paddle lose its power by touching anything but the water. The math involved in paddle
carving is a profoundly beautiful way Indigenous Knowledge harnesses the world (Kulago et al.,
2021) while engagingind, body, and spirit.

The water is a place of peace and harmony. The view from the water, looking ashore, is
unli ke any other. Through a So6Klallam gaze |

water and théand, towards all my relations with deep appreciation for all my kin connections.

Grande (2008) describes a multidimensional g
own experiences, but also those of gseygsthateopl!l ed
|l ndi genous ancestral knowl edge is fAan essent.
uni que and necessaryo (p. 173) . Poet Laureate

wisdom is a compass that guides our paths. From the ebbleasdf the waters, | too, see the
ways my gaze shifts from a vast connection of self to community, while also crossing timeless
linkages, a true positioning of a Critid@in-Connectedriew of the world.

In the absence of coming ashorg®¥smbp | b n , m ysix-foot-lodgelugeut t hi r ty

handcarved cedar canoe, please allow me to introduce myself. | carry the ancestral name of
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h an h & which belonged to my gregrandmother Clara (George) Jones, whose-four
generation home | grew up in. Ancestral names
elders, Bea Smith and Adeline Charles, describe as multigenerational names. As K021gr (
writes, "every name has a history that links the present to the past” (p. 222). To carry a name
means it is only mine for a short time, as the name is intended to be passed on to future
generations. This comes with the responsibility to be mindftiiehame's future by adding
value to its relational connection to the past. The relational connection ircangyname is a
reminder to guide snbehavior and values, and to bring honor to my family and my tribal
community. It is an attribute | apply toy research as it belongs to my people, our ancestors,
and our brightbeautiful future.

| am an enr ol | eaVymne eiypvos Gamble §'lallamoTsiba, the
Strong and Cl ever Peop tiy, transfategto thegpaoele foi theny b and
Landof the noonday sun. Our name locates who we are in relation to the other three S'Klallam
Tribes, being furthest east to Lower Elwha Klallam, Jamestown S'Klallam, and Scia'new First
Nation. We are known by our neighboring tribes as the "strong and clewglep’ with three
bands in the United States and one in British ColartBBC), Canada, separated by an
international border. As a sovereign Nation predating the foundation of the United States, our
territory extended throughout the shores of the Olympic Peninsula to the tip of the Kitsap
Peninsula and as far north as thetBern tip of Vancouver Island, British Columbia. Today, my
tribe lives on 1,700 acres, a tiny fraction of the 438,430 acres the Klallam people ceded through

the Point No Point Treaty (Gorsline, 1992). The significance of this history guides my leadership

® The Klallam and Lushootseed languages do not follow the same capitalization rules as English
for common nouns and other linguistic elements.
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and research to protect our inherent rights as a sovereign Nation and, notably, to kdamwho
and where | come from.

| grew up in both my paternal and maternal grandmaodermes. Born to goung
mot her and newly married parents, | grew up i
|l ves, on the Port Gambl e S-gdbéraionhanmaldo mcdudeln r e s
my great grandmother, Clara Jones. Later, when my parents divortetyanom, my younger
sister, and | moved off the reservation, we moved in with my grandmother, a daughter of a
Norwegian immigrant, in San Leandro, California. Being rmaltid, | have benefited from
what my mother calls Athe best of both worl ds
often. At a young age | recognized the racism that my Tribal relatives faced and thought of my
coming into the world and my purpose agpresentative of peace and love. The love between
two different races and different backgrounds, combined with a need for social justice, has
positioned me to see diversity in vastly different homes.

My mot herds work in the Indian Education o
gave her the experience needed to move into a similar position with the San Lorenzo Unified
School Districtds I ndian Educati gmtheaftergr am i n
school offerings through the Indian Education program, where | got to be close to my mom,
along with many wonderful mentors. Notably, Deanna Espina, a Yakama Elder from the Olney
family, provided me with a connection that felt like home gesglly considering my ties as a
descendant of the Yakama Nation. Deanna created a museum and a dance group and offered
beading and other cultural classes to urban Indian families as she partnered with local Tribal
elders who provided m&ith valuable mentorship. Her legacy includes role as &ounding

member of the Bay Area Indian Education Council (YWCA of Greater Portland, 2023). She
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offered tutoring and brought me to Washington D.C. foiGluse Up Foundatiorprogranf and
to testify to Congress on the significant impact and need for investments in urban Indian
education. As a student, | participated in multiple state and national Indian education
conferences with Deana. In 1993, | witnessed her retedaavard for California Indian
Educator of therearaward The i mpact of her mentorship,
keeping me connected to my cultures peeatly shaped my identity.
Critical Connection/ Location to Land

As Absolon (2022) writes, "Our location resides in our roots" (p. 148). | apply this to all
my relations, whethdrand, water, or people, they are all my kin. A Critical Lavased
EducationFamily History CLEFH) requires an examination of one's "belief systems that frame
family, history, and conceptualizations of Land" (French et al., 2020, p. 14). As Williams (2019)
explains, our knowledge is connected "to place and people” (p. 1). Using the self as a point of
inquiry is part of &CLEFH project. Sleeter expands t8&EFH approach by using
autoethnography, which "center[s] and interrogates the self within a critical reflection of past
experiences using recollection, stories, and artifacts™n jparal9).

Through the use cZLEFH, | have critically examined my family's connectior_tmnd
and education to understand power relations often absent in history books. As a former instructor
at Western Washington University in the Early Elementary Education Program, | worked with

pre-service teachers to help them examine their Critical Familg&dn History Project. This

® The CloseUp Foundatiorprogram is a civic education program that brings students to
Washington, D.C., teearnfirst-handthe inner workings of the U.S. government through a lens of "active
citizenship." However, fome asan Indigenous participéin this programto learn about citizenship &
political and ontologicabxymoron The curriculum invites students to "find their voice" within the
American democratic experimeifind it interesting to béaughtcitizenship by a federal system that
historically sought to dissolve Tribal identitfheCloseUp Foundaion helped to recognizay dual

a l

citizenshipps a U. S. <citizen and as a member of the Port
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is an important tool for use in relational realms that "focus on harnessing courage, compassion,
and wisdom in our roles as educators, within an ethos of a caring culture” (Mokuria & Williams,
2023, p. 4). The courage and responsibility | find in my resealign with DuPré's (2019) work

to create more "belonging, looking at how reconciliatierorasn't being taken up within

institutions through the process of Indigenous knowledge” (p. 1).

| am also inspired by the work of Kulago et al. (2021) whare "Developing
relationality with the power of place and the People of a place lays the ground for healing,
justice, and a future of Native resurgence” (p. 353). As a grandmother and mother, and in my call
to be a good relative, | want to leave the worltktter place by creating more liberating
connections tohe Landand learning. Research through morality in locality (Burkhart, 2019) can
support the selfletermination of all. As Wilson (280) wr i tes, my fié axi ol og
methodology are based upon maintaining relational accountability” (p. 11). | do this by
respecting the teachings and gifts shared with me through songs, dances, art, feasting, and
stories, and remembering the history of myifgrand tribe so that future generations can find
healing in their education through Indigenous Knowle@gehibald, 2008; Cajete, 48;

Kovach, 2009Smith, 2001 Wilson, 2008.

In a world that longs for healing, we must restore our connections to kin, community, and
place, as it is through these relationships that true justice, resilience, and wholeness blossom. |
find belonging and welbeing throughLand sea, cedar, salmon, family, and all my relations.

This deep connection is not just a gift; it is a birthright that | hope others can reclaim as the
ultimate form of justice: knowing who they are and welcoming their full identity. This
blossoming remindse of ateachingl learred from my late aunt to recognize the flowering of

certain plants in signaling specific harvest times. For example, the blooming of the Dogwood
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signifies that the sap in cedar trees is running, indicating that it is the ideal time to respectfully
and honorably harvegts bark(Kimmerer, 2015). Knowing the seasons, cycles, and relations of
the temporal dimensions bandare ways | see tHeandas a teacher (Jennings et al., 2006). As
Muckleshoot Tribal Member and Native Nutrition educator Valerie Segrest shares, reading the
Landiwas our first form of | iteracbhadis( Segrest,
important as it applies to my resdamlnd challenges colonial assumptions about the origin of
valid knowledge (Brayboy, 2005).
Related Social Identities

As a mother of four and grandmother of three, | want to pass on a legacy of strong
connections to the Land and identity rooted in our family's history. | am continuously learning to
navigate the complexities of a multiracial identity. To some, | am vglaissing, which affords
certain privileges, yet my appearance has also been perceived as ethnically ambiguous or
"exotic.0 | am often as-kd@al|mustslbo examrethe you?0 B
unsettling truths of my white identity situated withir tlarger historical, cultural, social, and
power structures (Sleeter, naj.of a colonized society. This includes examining the privilege
and power dynamics that come with my white identity and the responsibility to address and
dismantle these structures in my work.

Il i dentify first andmuftiradaenmaveshavigatingtBed K1 al | am

pressures of colonial tools of blood quantum fhattionas a logic of elimination (TallBear,

2013) . Il am not Apart o SwhKismutilacdamawhole am a SoéKI
descendant of my ancestors. My identity aligns with Dillon (202Bpa s s er t s, AOur | n
cannot be mathematically measuredo (p. 87). I

collect, report, orobhemptzeci dehdtHgwketelg at honag
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2025) practices where our tribal identities are often lost. This erasure is evident in state data
coll ection; for instance, Cummings et al. (20
combination with one or more other races are often countedinthewo or Mor e Races:¢
category... potentially undercounting the tot
EchcHawk et al . (2025) describe this invisibildi
misclassification, Indigenous people ared@anvisible while simultaneously being labeled as
6ot herdé6o (p. 45). My wish is to help transfor
opportunity for essential learning, bringing this invisibility out of the shadows for all to see.
The focus of the study is my famibutthere are many other stories within my Tribe and
our sister Tribes that could offer a variety of perspectives. Speaking of perspectives, this kind of
research can result in a range of emotions, from anger to grief and secondary trauma. The NABS
shares aantent warning and video, for those accessing their digital archiiesvarning reads,
Aéyou may encounter cont ent PoshTaaumaticsStmesst r i gger
Disorder (PTSD); we encourage individutdsseek counseling or healing if you experience any
stress related to b&adding school hi storyo (N
The focus of my study is the Tribal side of my family; when appropriate, | weave in
stories from my noiNative side. My positionality could be viewed by some as insider bias;
however, | view my insights as a tool to use my voice to speak bacdkrigtit andrewrite our
stories. My gift of objectivity is in alignme
theirofévbbcé thesis that Anéhol ds that because
with oppression, black, American Indiansian, and Latino/a writers and thinkers may be able to

communicate to their white counterparts matters that the whites are unlikely to know" (p. 11).
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My professional background focuses on Indigenous advocacy, education, and community
engagement promoting cultural awareness and equity. As a recent and former Director of Tribal
Relations for the Washington State Department of Children, Youth, and Fa(i@F), |
have worked extensively to uphold tribal sovereignty and bridge cultural divides. Shiulder
shoul der with Tribes, | helped to rewrite DCY
Procedures. As a former early child educator, | taught tiaipgluage and culture while centering
parental and community involvement. This role afforded me the opportunity to be surrounded by
my children and teach at the Tribal Head Start. It was always my goal to teach up with them,
following them through their edtation journey. Perhaps this research will offer breadcrumbs to
nourish them and provide the ladder for them to climb.

My childhood and cultural teachings influenced my career choices. Raised in a four
generation home on my tribal reservation, | grew up hearing awful stories of my grandparents'
experiences at Indian boarding schools. My great grandma encouraged md twuspea
|l anguage, saying, fASpeak Indian every day. Ke
remember most. She left out the details, but my Uncle Gene Jones, later shared the physical
violence she suffered. He s hhahatehdrp bBdgenof theltuder s ¢ h o
and she had three scars on her hand. And she
(Colwell & Montgomery, 2019, p. 185). These stories drive my desire to share our truths, often
omitted from history books, andtoshang¢g f ami | y6s rel ationship witt

Critically understanding my positionality helps me recognize its importance in
connecting to my research. This aligns with the work of Boveda & Annamma (2023), who write
of positionality fAnot merely as arittalimticet i on of

design and practice of et h-refleatibnisnecgssaryfoy 06 ( p. 3
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understanding how identity and race function within knowledge production systems (Boveda &
Annamma, 2023) and through Critical Family History (CFH). | am alseasedire of how my

education and growing leadership afford me additional privileges. Somesef phivileges, from

dominant Western frameworks, place high value on university degrees as indicators of

credibility, expertise, and authority. To counter this privilege, | highlight knowledge production

and leadership by utilizing the University of Wastjt on Tacomads EdD val ues
grounded approaches, ancestral knowledge, and relational learning (University of Washington
Tacoma, n.d.).

My growth as a leader has evolved over time, through the blessing of aging, and a
growing understanding of the importance of relational learning. To me, this means | have learned
to be a better relative, made possityany ability to learn in relationships. My main learning
goal is to find ways to bring healing to the ones I love. With all the sacrifices my family has
made to support my education, | pray this Wélpaidto them tenfold. My intentions are that my
research will contribute to social changvhile disrupting and dismantling colonial narratives,
and providing a collective approach to healing. In the spirit of reciprocity, this research is shared
in thehope that, even without immediate visible changes, it gives back by inspiring others to

reflect critically on their positionality.
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Chapter 2: Theoretical Framework and Literature Review

Theoretical Framework

Theory is an act of sovereignty, sditermination, reclamation, and intergenerational
healing. Writing and theory making (Smith, 2021) serveassformative tols as part of what
MUori scholar Linda Tuhiwai Smith (2021) desc
also highlight the healing benefits of writing or narrative sharing (Summers, 2013; Thunig,
2023) and theory making (Alvargéternandez & Flint, 202, Flint et al., 2025hooks, 19941
According to Smith (2021)hte or y A g i v plan, tastrategize aatake dordrol over our
resi stanceso (p. 4 0bighlighSthemsighifeande pf,thedkyandgradtice ( 2 0 0 9
in research as a way to take back control of research.

Theory helps explain why events or happenings occur. In this $taggmine
family history, which helps share our relationshifpémdand learning. As such, the most
appropriate theory is one that deserves its own attention, its own-r@a@rical Kin-
ConnectedPositioning theory. As Bunch and Myron (1974) explain:

Theory is not just a body of facts or a set of personal opinions. It involves explanations

and hypotheses that are based on available knowledge and experience. It is also

dependent on conjecture and insight about how to interpret those facts and experience

and their significance. (p. 8)
Based on existing knowledge, | lead with the word critical in reference to Critical Race Theory
(CRT) (Bell, 1992; Crenshaw, 1989; Delgatidtefancic, 2023; George, 202&phdapplied to
a model of relationality or critical connectedness.

The theoretical framework used in this reseasdiased on my own conceptual approach

to criticallyexaminngone 8 s connect i bandand educaiianrHere,¢duggésiao n s
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new theory that expands the Critical Race Theory (CRT) lens by centering counter stories

(Brayboy & Chin, 2019; Patel, 2014; Solérzano & Yosso, 2002; Styres, 2019; Wilson et al.,

2023). | draw on critical pedagogidaréire 1970/2018; hooks, 1994) and their connection to

Critical Race Theory, Critical Family History, and Indigenaedl-being.My relational concept

map (seeFigure3d) illustrates these interconnections, centering a Coast Salish Canoe coming

ashore. My theoretical framework is a map for sharing how | understand the interrelationships
amongwhatNea¢( 2013) describes as what is fAinside m
(p. 139). Similar to Coast Salish art, each spatadsignificance, like the paddles we use to

pull us forward in life.

The relational concept mapminds me of Klallam genogramlt draws on our strengths
rooted in Tribal value® reciprocity, responsibility, care, respect, service leadership, and
giftingd , as illustratedvithin the watersin the wind and clouds are the protective cultural
factors cultural wealthrelationality,and storyworkthat we can draw our strengths from in
Community, Tribal, and Ancestral Teachintgentity, weltbeing, kin connections, healing, and
belongingarefound in Ancestral Memoriesn the starsandthey representhat our ancestors

dream forus.



COMING ASHORE 25

Figure 3

Relational Concept Map
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Note.This relational concept map illustrates the interconnected layeng obnceptual
framework.Digital illustration by Morgan Vereggd’(o r t G Kladlarh) €£202§.6

Commissioned by the author for this dissertation. Reprinted with permission.
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Critical Family History

According to Sleeter (2015), <critical theo
roots of those relationships, and how they ca
Acritical @AHNid.y 4hd ) otrooochal l enge educator so
social relationships of power. CFH uses qualitative data, through autoethnography, providing
|l essons on how Aoneds family has been constru
power 0 (Sl eeterg, c2rOiltli,c apl. adu2t3o)e.t-alpsalgtospney , S| €
a light on the power and privilege of past experiences while avoiding selective memory. As
Sl eeter writes, ATeachers shoul d kanpara 2)tiin e ms e |
this study, CFH is a meaningful framework for dispelling settler colonial myths.
Critical Pedagogies and Theories

Critical pedagogies includeand-based learning (Bang et al., 20Cglderon 2014; Lees
et al., 2021, Styres, 2019; Tuck & McKenzie, 20H¥gnch et al(2020)combine critical
pedagogies with CFH to form the theoretical foundation of Critical {masdd Family History
(CLFH). As a former instructor at Western Washington University, | used CFH to guide future
early elementary educators in examining their family histgriggh a specific connection to

their familiesd relati onshi acsiticabexamiratiomdfuc at i on.

systemic educational inequities. | believe CFH can help educators understand the marginalized

" The Critical Family History project in ELED 31i8a quarter long@ssignmenthatexamines
o n erdasionshipwith history and educatiatiirough a social justice and multicultural education lens.
The assignment igcritical personal narrativinat isreflexive int e r ms o fmulspte idengtiast s 0
and cultures, highlighted by performance, storytelling, the power to disrupt, reproduce, reimagine, debate,
and dialogue for social chandex.. Kristen French developed this curriculum withadiapation ofthe
activity based on a courséetaught at UMASSSheworked with Marie Botelho (2002) whehecredits
as the initial designer of the project.
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experiences of the children and families they work with. As a descendant of boarding school
survivors, | utilize CFH to address the harmful impacts of educational and assimilative policies
and ongoing settler colonialism.

Indigenous scholars, Brayboy (2005), Grande (2015), and Smith (2021), use critical
theoretical concepts to disrupt power structures and work towsgdsal of critical
consciousness (Freire, 2018). Brayboy (2005) developed Tribal Critical Race Theory (TribalCrit)
as a Abetter theoretical l ens through which t
441).Brayboyf ur t her shares, fAstories are our theor
data and ways of b eiexambinédpvith sibrgwbrk (Arctibald, 200&),al t h
support relational healing and wling. Archibalddescribes storywork as a tool for learning,
healing, and decolonizing. The work and action in relatigdhegtory includes living the
principles of respect, responsibility, reciprocity, reverence, holism, interrelatedness, angl.synerg

To help compare differencé@sthese critical theorige$ createda diagramas shown in
Figure4, using Brayboyés (2005) Tribal Crant, Sl ee-"
outline of theCritical Kin-Connected Theoryhisdiagram does not include a Critical Land
BasedrFamily History (CLFH) which centerd.and (French et al., 2020nhstead, ifocuseson
our relationships and beliefs around thend.l seethe CLFHasthe inspiratiorfor Indigeniang
the CFH andl addto it with a critical examinatoo f oneds atti tudes, bel i e

education.
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Figure 4

Comparing TribalCrit, Critical Family History, and Critical Kl€onnected Theory

A Comparative View of TribalCrit, Critical Family History, and
Critical Kin-Connected Theory

TribalCrit

Critical Family
History

Critical Kin-Connected

Theory

.

Colonization is endemic to society

U.S. policies toward Indigenous
peoples are rooted in imperialism,
White supremacy, and a desire for
material gain.

Indigenous peoples occupy a
liminal space that accounts for
both the political and racialized
natures of our identities.

Indigenous peoples have a desire
to obtain and forge tribal
sovereignty, tribal autonomy,
self-determination, and
self-identification.

The concepts of culture,
knowledge, and power take on
new meaning when examined
through an Indigenous lens.

Governmental policies and
educational policies toward
Indigenous peoples are intimately
linked around the problematic
goal of assimilation.

Tribal philosophies, beliefs,
customs, traditions, and visions for
the future are central to
understanding the lived realities of
Indigenous peoples, but they also
illustrate the differences and
adaptability among individuals
and groups.

Stories are not separate from
theory: they make up theory and
are, therefore, real and legitimate
sources of data and ways of being.

Theory and practice are connected
in deep and explicit ways such that
scholars must work towards social
change.

Identify individual or family unit to
focus on—demographic data through
genealogy, census, birth
certificates/marriage records,
newspapers, etc.

Identify the context they lived through
oral history, interviews with family
members, videos, letters—to
understand the social norms, practices
and policies they lived in.

Connection to the present. What
threads flow across generations to the
present. Understanding the patterns of
privilege and oppression occur in our
own lives.

Process informs present-day
understanding of bias, social,
economic class standing and life
circumstances.

.

Multi-generational story circles as a
method of storytelling, counter

storytelling to weave a living history
and provide a method to locate self.

Expanded definition of kin (beyond
blood relations) to include cultural
connection and similar cultural
experiences, Land, plants, and other
living and non-living relatives.

Use of ethnographic storytelling,
genealogy, newspapers, archival
photos, probate records, marriage
records, etc.

Analyzing historical events through
a policy, Tribal sovereignty/cultural
lens.

Critically viewing past assimilation
policies and records connected to
education (schooling) disrupted
Indigenous learning from the land
and Kin, especially boarding school
records.

Using a critical approach to analyze
settler colonial power as it applies to
Indigenous connection to land and
learning.

Kin-Connected is understanding or
coming to understand as connected
to Indigenous well-being, belonging,
and identity through positioning to
land and learning.

28
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Note.This figure synthesizes the core tenets of TribalCrit, Critical Family History, and Critical
Kin-Connectedrheory. Adapted from "Toward a Tribal Critical Race Theory in Education” by
B. M. J. Brayboy, 2005The Urban Review, %), 425 446; andCritical Family History:
Introducing Lesson Planby C. E. Sleeter, 201Teacher Education Quarterly, 88, 11 24.
Indigenous WellBeing Theory
Ullrich (2019) asserts that Indigenous wedling is often missing froWestern theories
and conceptual frameworks. In response, she developed an Indigenous Connectedness
Framework to address child wddeing within Alaska Native child welfare. Ullrich (2019)
describes child welbeing as:
The importance of children being a) nurtured and protected by family, kinship network,
and community; b) knowing and interacting with members of the kinship network; c)
feeling a sense of belonging to, and being recognized by the tribal community; d)
learring and participating in tribal culture; and e) developing an AlI/AN and tribal
identity. (pp. 1213)
Mackean et al. (2022) also note that child vieling includes manifestations of
interrelationships, including environmental connections.
Land Based Pedagogies
My research highlights the benefitslaind-based connections. Similarly, Lees and Bang
(2023) stug collective weltbeing using Indigenous pedagogies. They utilizadd-based
connections as a theoretical framework to supporthestig, ties to water, and deepening

kinship connections. Hatala et al.'s (2020) focus on-beaghg is also rooted in theoriesldnd
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based relationships and aimsgntorm policy change. Calderon (2014) shaitleat placebased
education does not support decolonizing goals. She stigaie’'Land education also requires
educators and students to ask how their identities with place have been constructed and whose
have been omitted in settler curricula” (p. 33). Through her research, Calderdn furthersexplore
how settler identity is shaped through social studies, examining the legal and damaging project
of Manifest Destiny. Kulago et al. (2021) encourage critical settler consciousness while also
challenging educators to abandon their fantasies of becoming tathelLand
Deepening Our Appreciation for and Connection to the Land
In The Land in Our Bone$eghali (2024) explains4membrance as a process of
bel onging and becoming Ahomewar do ( pand&6) . Sh
part of reclaiming ourselves:
Our waters, this earth are a record of everything, and we are made of them. We are a
continuation of -tbheu power aseanech asdheispain-Rembranicee s
is rooted in, anchored by, restored through these indestructible relationsisipscitl
and response to who we have always been, and the earth is our ultimate compass. (p. 41)
| agree with her formative power of place as
Teachings and learning grounded in tia@d are what Styres (2019) refers to as the
primary foundation of all our teachings. Styres attributes our relationshipsltarnieas the
place of seHunderstanding, similar to how Feghali speaks about the way we live rooted in the

eart h. Feghal i coined the term Aplantcestarsao

8The di ff er en cbea sheed ow eabnads Egtidagrisddescribed bQalder6nasa
centering of Indigenous realities througind-based educatioCalderon suggesidacebased education
centers learning at a local community level and often leavab®genocidal history and settler colonial
violences.
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honor our relationship with plants as relatiywv
way to rekindle the consciousness of earth'sgitféng elements inside our own bodies,
recalibrating the genetic map of our deepest source and nature &amsitte out” (p. 22). A
CLEFH project can further deepen our appreciation fot.#meland our relationship with the
places we call home. As Feghali (2024) writes,
We are our ancestors. Their blood, their bones, their sacrifices and relationships to the
earth are what have literally made us. It is not only their wounds that carry on inside of
us, but their resilience, wisdom and power. Our ancestors and homelanvgsanveay
inside of us that expands as we live and breathe. (pp4)L3
Situating the Literature Review

Indigenous knowledge is valid, trustworthy, andted in genius wisdom. As Absolon

(2022) writes, fAwe need to |l ook at our own un
knowl edge and ethics (ontology, epistemology,
(p. 54). By using a genealogicalaraly s, Absol on describes fAknowl e

and encourages an ethical practice of respectful humilitia "acknowledgment and recognition
of those who came before you and who shared their leutg&lto help you build your
knowledge bundle" (p. 8). However, in constructing this literature review, | think of baskets,
rather than bundles. as the container that holds living knowledge.

In writing this review oftheliterature, | reflected on ynfamily paddle son¢® n b R @ a n
which provides strength in rough waters, giving guidance to stay united and strong through a

metronome to match our collective movement. Our family songs contain rights, belonging, and

°lI¥npkaan translates to Thunderbird in So6KIlalla
Tri bebs Head Start.
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responsibilities; songs are hereditary prop#ratconnet us to our family. The ethic of
responsibility is personal, professional, and academic. In my research, it is essential to give
credit and recognition to the belonging of the soligemigwaseand Tuck (2019) relate the
respectful practice of giving credit through research:
We can think of citation as a way of coming into a genealogy. We can think of citation as
an antidote to the appropriation that has so forcefully been wielded on Indigenous
communities by settler societies; this is because appropriation does not hatieatit
practice! (p. 84)
According toWemigwaseand Tuck, fAcitation i s a way to enc
the worldo (p. 84). |l view citations as a pra
marginalized voices. With much respect, | uplift the voices, similar to the sd&grofo ktttaa 1 ,
lendstrength to this research.
This literature review focuses on the main concepts in my research, incliritiogl
Race TheoryDelgado & Stefancic, 2023; George, 202lrjbal Critical Race Theory
(TribalCrit) (Brayboy, 2005; Brayboy & Chin, 2019; Wilson et al., 2023), @ntical Family
History (CFH) (Bell, 2020, 2022; Brynes & Coleburn, 2023; French et al., 2020; Lee et al.,
2015; Mokuria & Williams, 2023; Sleeter, 2011). Other themes indtidébased pedagogies
(Bang et al., 2014; Calderon, 2014; Feghali, 2024; Lees et al; 3bZes, 2019; Tuck &
Gaztambidd-ernandez, 2013; Tuck & McKenzie, 2014Ell-being(Blackstock, 2011;
Goeman, 2014; Hatala et al., 2020; McCubbin et al., 2013; Ullrich, 2019, 2020; Ullrich et al.,
2022),belonging(DrywaterWhitekiller & Corntassel, 2022; Smikorris, 2019; Ullrich,
2019),identity (Malone et al., 2018)ettler colonialisnfLees et al., 2021; McCoR016; Tuck

& Yang, 2012)Indian boarding school€olwell & Montgomery, 2019; Cromer et al., 2018;
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McBride, 2020), andelational healingUlIIrich, 2020). This research uskeand-based
pedagogies through ethnographic sttalying and genealogical research combined with
decolonizing methods that examine our relationships katidand education.
Critical Race Theory (CRT)
Critical Race Theory (CRT) originated with legal scholars Bell (1992) and Crenshaw
(19899 who emphasize racismbébs harms to -fveciety (
years ago, CRT became an academic and legal concept with the core idea of race as a social
construct (George, 2021). Racism is systemic: woven into public policidavasénd is not just
the product of individual bias or prejudice. Delgado & Stefancic (2023) insist the transformative
di mensions of CRT s ectonosuttr ucot icohnasndg eo ft hrea cfies.o c i
Moodie (2017) argues for applying an Indig
when indigeneity is constructed as a Oraci al
political project of Indigenous setf et er mi nat i on i s igisoftenthemaseed o ( p
where people may not understand the political nuances and fundamental connection of
sovereignty in the Indian Child Welfare Act (1978). Wilson et al. 80&w the current attacks
on CRT as an fAongoi ng hittethstorpdf rade and mdisménmow e t he
nationo (p. 7). They share how Critical Race
transforming systemic harms into methods that value life and the collective good.
Critical Family History Methods
There is limited research related to CFH and Family HistOBhEFH). These are
relatively new methodologies, using auto/ethnography and cestotées (Sol6rzano & Yosso,
2002; Wilson et al., 2023) to examine genealogies through a CRT lens. While Bell (2020, 2022)

highlights the importance of invisible advantages, Batehl. (2018) conceptualize historical
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privilege. Byrnes & Coleborne (2023) contribute to our understanding of CFH through the lens
of migration as well as through a balance of harm received and harm done.
Calderon(2014) argues that teachers must look critically at their own genealogical roots.

According to Sleeter (n.c) |, énoncritical approaches to exp
memory, with its dangerous impact on how white teachers understand the racially diverse
communities in which they may work" (para. 25). Using CFH (Sleeter, 2011), in combination
with a Criical Family LandBased Project (French et al., 2020), can assist educators and social
workers in critically examining their relationshifmshistory,Land and family stories. Mokuria
and Williams (2023) share the decolonizing impacts of CFH and offer it as a tool to dismantle
racism, especially in a time where legislators challenge CRT, books are banned, and
conservative and racist legislation is blockinge histories from being shared in schools.

Genograms and Genealogyokuria and Williams (2023) encourage the use of CFH.
This method extends beyond genealogy, requiring us to dig into our cultural knowledge first to
"deepen our selnowledge and recognize the ways that our cultural background influences our
thoughts, idas, and behaviors" (Mokuria & Williams, 2023, p. 4). To learn more about
genograms and genealogy, | reviewed articles by Warde (2012) and Ahiooids (2024).
These researchers examined genograms in social work practice asalguélavant method
for increasing awareness of their families. Anais (2013) examined genealogy, from a social
science and philosophical perspective, as an
take history to be and by unsettling and uliéing the political and intellectual grounds upon

which we rest our inquiries” (p. 126). Her work mirrors what | view as an Indigenous

methodology; she shares a Aodigenous perspective regarding how we know what we know.
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Genealogical AnalysisParticipating in an Indigenous doctoral cohort allowed me to
reflect on what | know and how | know it and to challenge or appreciate the knowledge |
embrace or deny. | understand genealogical analysis as a way to understand perspectives and
ideas by identying the crucial people, places, and events that shape me. Genealogical methods
ask us to look at the ancestry of our ideas (Kusch & McKenna, 2020; McBrayer, 2018). Kusch
and McKenna argue for the need to identify trustworthy ssuaseghe seed of knowledge. They
further share the concept of knowledge and how we value it as a social construct. A genealogical
method helps us to question what information is good for us while also examining the way a
belief is produced (McBrayer, 2018l too often, our truths and knowledges are impacted by
bias and epistemic injustices (Fricker, 20@Wich fail to recognize Indigenous knowledges.

The moral failures of not recognizing Indigenous knowledge are harmful to all. A genealogical
analysis paired with a CFH is paramount to examining critical connections in how our beliefs

and attitudesarespeed. As Absol on (2022) shares, #fAln ow
acknowledge the history and roots of our teachings, or the origins of our accumulated

knowl edgeo (p. 206) .

Tamboukou (1999) insists on writing genealogies as a strategy in research, sharing, "The
aim is to provide a countenemory that will help subjects recreate the historical and practical
conditions of their present existence" (p. 203). She elaboratessaotintermemory:

A genealogical analysis of descent does not attempt to reconstruct the past nor does it

trace the effects of past events in the present. In the analysis of descent, the genealogist

makes the effort to look directly at what people do, without taking arg/tbingranted,

without presupposing the existence of any goal, material cause or ideology. The aim is to

strip away the veils that cover people's practices, by simply showing how they are, and
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where they come from, describing its complicated forms and exploring its countless

historical transformations. (p. 209)

This is directly related to my intention to demystify knowledge (Smith2ough
ethnographic methodologies.

Breunlin (2020) expands the concept of genealogy to landscapes, art, architecture, and
scholarship. The genealogy in the art and cultural practice of totem poles, also known as story
poles, is a source of sharing Indigenous knowledge, communicating amdettg histories;
they "signify place, assert rights, communicate origins, remind descendants of our laws, and
teach contemporary artists the traditional art form" (Gray et al.,, 2@t38. 13
Lifting the Voices that Shaped my Baskets of Knowledge

In this section, | lift the voices that have shaped my baskets of knowledge, specifically to
sovereignty, identity, and culture. | situate these concepts sdpdrate the above areas of
more academic literature texts, while in subsequent chaptiisng reflexivity (Kovach, 2009)
to express my inward knowing. In doing so, | recognize the privileges that come with academia,
who gets cited and whose knowledge is considered valid.

Sovereignty

| often credit tribal leaders in Washington State whose shoulders we stand on for their
advocacy in protecting our treaty rights, supportingdetérmination, and demanding a seat at
the table. | always highlighted the accountability measures and réoagsfitribal sovereignty
that stem from the leadership of individuals such as Ron Allen, Jamestown S'Klallam Tribal
Chairman; Mel Tonasket, Colville Confederated Tribal Council Member; Jd&a[@ruz,

Quinault Tribal Chairman; and Michelle Agui&¥ells, Luiseno (Payomakawichum) of the

Governor's Office of Indian Affaifs all were instrumental in authoring the Washington State
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Centennial Accord (Allen, personal communication, March 2, 28&%th, 2018. The
Centennial Accord (Office of the Governor, State of Washington, 1989) represents a mutual
commitment between tribal governments in Washin@aite and the state government to work
together to address issues and concerns affecting tribal communities. Related legistation,
Revised Code of Washington 43.30%0, wasenactedo ensurehattribal sovereignty and self
governance are respected and uphéldgh. Rev. Code § 43.8.02Q n.d). In 1999, the
Millennium Agreement (Agreement to Institutionalize the GovernA@@overnment
Relationship in Preparation for the New MillennigWashington StatMillennium Agreement
1999) was signed by Washington Tribal Leaders, Governor Locke, and Attorney General
Gregoire as a watp affirm the Centennial Accord. It also serves to strengthen goverrtment
government relationships and cooperation on issues of mutual concern with commitment to
following several action steps including:
Educating the citizens of our state, particularly the youth who are our future leaders,
about tribal history, culture, treaty rights, contemporary tribal and state government
institutions and relations and the contribution of Indian Nations to the State of
Washington to move us forward on the Centennial Accord's promisékhatparties
recognize that implementation of this Accord will require a comprehensive educational
effort to promote understanding of the governrtergovernment relationship within
their own governmental organizations and with the pGfiiéashington State 1999
Millennium Agreement, 1999, p. 1).
Pacific Northwest Tribal leaders left an impression on me to keep sovereignty and self

determination at the heart of my personal and professionabwaoskheartwork (Minthorn &
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Shotton, 2019)To me heartworkmeans workanchored inove, passionpurpo®, and ancestral
memory

My grandmother Genewsas one of marliestteacher®n the subject afiefendingour
treaty rights. After becoming a widow, Grandma Geneva raised seven kids and many nieces and
nephews. She was jailed for having fish and venison in her freezer and accused of illegal fishing
and hunting. In court, she asserted her inherent righthasd protected under the 1855 Treaty
of Point No Point (Point No Point Treaty, 1855), ultimately winning her case and being found

innocent (see Figurs).

Figure 5

Newspaper Article about My Grandmotherdds Cour

Judge Rules Against State
In Indian Deer Tag Case

Kitsap Counly Justice daughter, Martina Wil- runt found deer steaks
Court Judge Gerard Fish- liams. an envolled Col- ang roasts in the [reezer
er ruled Wednesday that *ville Indian, were charged oL Mrs, Jves’ ofl-feseary
the State of Washington is with illegal possession of VY b
violating the U.S. Constitu- deer meal ocul of season ‘on home.
tion by requiring Indians and with improperly Scaltle Legal Services
1o tag the yame they car- tagged game meal off the challenged the constitu-
ry off Indian reservations. reservation, lonality of the 1 tate

Port Gamble Clallam In- A slate game official flonmiicy o8 e 960 state
dian Geneva lves and her armed willi a search way- Administrative code which

holds thal Indians who
shoul deer and other game
on the reservalion must
call in the county game
officia! to tag the game
with state {ags before they
can lake the meat home if
they live off the reserva-
tion

Seallle attorney John
Rassier of Legal Services
filed a mouon in Kilsap
County Justice Court seek-
mg dismissal of the
charge invoiving the state
tagging law and won the
dismissal, Rassier said he
expecls ke State Game
Department to appeal the
ruling

Sealtle altorney Gene
Seligmann will defend the
(wo f(ribal members when
Ihe charge of possession
of deer meal out of season
is Iried on May 23 in the
same cowrl

Note.From "Judge Rules Against State in Indian Deer Tag Case," $8a8Je Post

Intelligencer p. 22.
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Identity
My grandmot herés | ove taught me what it me
been raised in her home; to hear her stories; to learn how to be in relation to family, community,
Land and seaand to witnesshroughher example the significance of education. She survived
boarding school and then moved on to be the first Indian to graduate from North Kitsap High
School Kitsap Daily News2012). My dad and uncles carved and raised a memorial fmiksm
in 2012 (see Figur@) in honor of my grandmother. The totem paiasplacedin front of my
Tribe's career and education buildifkgtsap Daily News2012); the building is also named
recognition of her educational achievements

Figure 6

Ray Ives, My Father and Carver

Note TleenaSpottedEI& s per son.al coll ection

My grandmother's totem pole is a "courdechival practice" (Diallo et al., 2023, p. 191)
and defies settler colonialism. The racist lexicon (Gauen, 2020), "low man on theptatdme 0
(para. 5), has "essentially robbed First Nation totem poles of thamingeby taking them, using

their image and talking about them, out of their cultural contexts" (Gray et al., 2013, para. 1).
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This term symbolizes white supremackisrarchicakeferences to "last in line, least important”
(Ammer, 2011). It is my goal to shatarough my resear¢kaCritical Family Land History
Project (French et al., 2020; Sleeter, 201Hg ways my family histories and stories can be told
"éin the context of soci al relationships forg
of power" (Sleeter, 2015, p. 13). Telling our stories is critical as our voices and truths have been
silenced and erased framstory. Smith points out Indigenous contested stories:

€ is closely lIlinked to the politics of eve

much a part of the fabric of communities that value oral ways of knowing. These

contested accounts are stored within genealogies, within the landscape, within weavings

and carvings, even within the personal names that many people carried. The means by

which these histories were stored was through their systems of knowledge. Many of these

systems have since been reclassified asi@ditionsrather than histories. (Sthi 2021,

p. 36)
For this reason, my research expands on the genealogical knowledge (Absolon, 2022) embedded
in the cedar carving, which represents a S'Klallam educational history-desetimination. The
history of my grandmother's educational experience and the mépaearewhat Peck (2021)
describes as wayo preserve history and combat settler colonial amnesia.

Cajete (2015) describes identity as the #@nf
Feghali (2024), Cajeteonnects remembrance to identity, writing:

Learning in community revitalizes our communities, because it reconnects us with the

deep memories, knowledge, and experiences of our People. Communal learning is really

what we live for, because it gives us something to pass on to our descendanty that the
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can build on and that will help them survive, solve their problems, and learn more. (p.

198)
In my tribal worldview, community is seen as inclusive to all forms of kin: our plant and animal
relatives, water, and theand. Likewise, Jadallah (2024) defines land as inclusive to all our
relations: ALand, in this sense, is imperfect
plants, animals, rocks, air, and other mttr@nhuman beings whose relations collectively
constitute realityo (p. 7). We exist not |just
relationtol a nm 0). (

A teaching passed down to me is to be respongilstey community. Lees and Bang
(2023) describe this responsibility as AKnowi
the place that one has come to call home sets an important foundation to forward Indigenous
civicsinwork asan educatorand@ s ponsi bl e communThelyandimeOwb er 0 (
Bones Feghali (2024) explainsHmembrance as a process of belonging and becoming
Ahomewardo (p. 36). She f undabmrtofmolamamgpds on ou
ourselves:

Our waters, this earth are a record of everything, and we are made of them. We are a

continuation of -tbheu power aseanech asdheispain-Rembranicee s

is rooted in, anchored by, restored through these indestructible relationsisiscitl

and response to who we have always been, and the earth is our ultimate compass. (p. 41)
According to Feghali, Apl ace makes uso (p. 28

Visiting with our elders and other community members is an act of futurity and
restoration (Absol on, 2022) . It i s fAhow our h

|l ife are transferredo (Tuck et al ., 2023). As
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Coming to know happens in relationships and emerges out of the generosity of sharing,
|l i stening, watching, reflecting, hindsight
knowing often involves Creation, family, ancestors, Elders, children, babiedeand li
experiences. Indigenous ways of coming to know include spirit and heart in addition to
ment al and physical knowl edgeé to acknowl e
Indigenous knowledge systems and ways of coming to know under colonial rule. (pp.
291-292)
Settler Coloniaism
Critical Family History includes researching the unspoken narratives (Lee et al., 2015)
and unearthing Athe invisibilized and forgott
becoming settler national S upbvjleges tisscanferfeB e | | , 20
t hrough Ahi st or i c eeferstaeaifroitthdnaedinl whichthe windfalleakes it h a t
easier, with less labor, to accumulate resources. Borell et al. (2018) describe five key elements of
histori cal mpdnd/initiatingeagt@):of windfall, 2.fongoing acts of historical
renewal, 3. experienced by collectives, 4. across multiple generations, and 5. involving a mix of
remembrance and forgetting (with an emphasis
Sleeter (n.db) notes the use of autoethnography in CFH to shine a light on power,
privilege, and marginalization. Bell (2020) used CFH to demonstrate her privilege, even though
she claimed to be from a i miBkldbcbmparedder prigilege! v wi
totatof her MUor i nei ghbors, who have been disa:i
disadvantagetly our inheritances, we must remember that our experiences are transmitted
collectively. Borell et a khared(a@rdsd Bultiplee x pl ai n, A

generations, just as historical pri8.i 1l ege i s
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Whether privileged or disadvantagegour inheritances, we must remember that our

experiences are transmitted collectively. Bor
across multiple generations, just as historic
(pp. 2%28).
Well-Being

In For the Love of Our Children: An Indigenous Connectedness Framgsaek-igure
7), Ullrich (2019) explored Indigenous wedking through the presence of connectedness. In her
framework she connects five core components that proieteel-being of Indigenous
children: environmental, community, family, intergenerational, and spiritual connectedness. The
cultural practices of language, storytelling, and subsistence gathering are all worthy activities she
sees as additional ways to nurtureviek i ng. Centering childrenos
unify people (Ullrich, 2019). Ullik ar gues t hat a child expands

connections to both their child and their community.

c

a
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Figure 7

Indigenous Connectedness Framework
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true family history serves as a vital bridge between generations, observing that "this relationship

with the past and future creates an awareness of responsibility to do the best we can, not just for

ourselves, but for all generations” (p. 123). Ullrichrek¢hatthe expansion of family goes

beyond blood relatives t al s o i n
hel p us know who we
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are creating protective factors for future generations. The Indigenous Connectedness Framework
in Figure7 illustrates reciprocity between child and collective wading (Ullrich, 2019).

Slack et al. (2024) measured connections to the community, protective factors, services,
and policiesas a wayo reimagine future research designs connected to the child welfare system.
Using concentric circles, they focus on the interconnections between a child, caregivers, family
well-being service needs, and social determinants of health, with chilebelg located in the
center. The conceptual framework focuses on social determinants of health by looking at social
policies, programs, and servicds economic and community context, the child welfare system,
and disparities and inequities. Slack et al. argue that lived experience,-trdameed,
strengthsbased, and social, economic, and racial equity should be the lens researchers use to
understad childwell-being In addition to promoting the wellieing of children, their research
aims to ensure that service needs are accurately identified and met.

Summary/ Conclusion

This chapter established the intellectual and cultural background for this study. | position
theory beyond academics and from the perspective of praxis through sovereignty, reclamation,
and intergenerational healing. | introduced a new conceptual lemgical&in-Connected
Positionality, that expands on CRT (Bell, 1992; Crenshaw, 1989; De&y&tefancic, 2023),
TribalCrit (Brayboy, 2005), CFH (Sleeter, 2011), and CFEH (French, &0&2) with a
centering of Indigenous relationality and what wallléw with counterstories. The literature
review,shownthrough the metaphor of a basket of knowledge, holds the valid and ancestral
wisdom that feed and sustain a living history.

While Chapter 2 examined the what and why of this research, the following chapter will

define the how. This study engaggrchival and genealogical records while necessitating a deep
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Apull o of our paddles to reach further and ac
2008). The next chapter outlines how the research can be replicated beyond the page and back to
the land, the community, and in family story cir¢gh@iere connections are critical to navigating

life.
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Chapter 3: Methodology

Traveling in a canoe requires navigating currentsveindsandunderstanding other
conditionssuch aghe push or pull of the tides. This chapter provides a roadmap, a coming
ashore perspective. | view this chapter as a metaphor, like ,@aomagvigate the ancestral
highways of the Salish Sea. As with many Tribal Canoe Journeys, magismeed apart of the
itinerary, providing routes and distances, landing spotshastvillages. In Figur8, | mapped
thekey steps along this journey, representingardy the Point No Point Treaty area but alke
stops along the wayo providea visual landscape for this research stddye methodologies
used correspond with theeatymap, representing our connection to home.

Figure 8
Mapping the Methodology Overlayed thre Point No Point Treaty Map

+ Archival Research
o Newspapers
o Boarding School Records
o Suquamish Museum
o S'Klallam Archives

+ Genealogy
o FamilySearch Center

« Critical Family History
o Family Story Circles
o Auto/Ethnography
o Counter-stories

oooooooooooo

® Native Land Digital © Mapbox ©® OpenStreetMag

Note.Map of the Point No Point Treaty area showing the approximately 750,000 acres of
ancestral S'Klallam, Skokomish, and Chimakum land ceded in 1855.Nrwowe Land Digital

by Native Land Digital, n.d hitps://nativeland.ca/maps/nativiand?bbox={


https://native-land.ca/maps/native-land?bbox=%5b-122.33585,47.292775,-124.72312,48.789652%5d&center=-123.252572886,48.037102751&category=treaties
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122.33585,47.292773.24.72312,48.789652]&center=
123.252572886,48.037102751&category=treaties
Thischapteanlsos har es t he studyds research questions
of work, the research design and context of the study, the rationale for the qualitative design,
ethical considerations, my role as the researcher, data sources, data ndéebtiques,
procedures for managing and recording data, data analysis procedures, and limitations.
Research Questions and Participants
As shared in Chapter 1, the research questions that guide this study are:
1. How does a Critical Lantlased/ Education Family History I(EFH) Project support
educators, nurture Indigenous students' saaiabtional development, strengthen
family and community connections, and align with Indigenous storywork for
relational healing andell-beingin the era of boarding schools and colonial policies?
2. How can storywork and mapping hebright/ rewrite critical understandings of
Indigenous family and educational histories?
The participants in this research include my ancestors and family members who keep our
ancestorsd® memories alive through retelling
Rationale and Scope of Work
There has been a long history of Aladigenous researchers conducting research on
Indigenous peoples. The purpose of this research is to reclaim space for Indigenous knowledge
by centering countestories rooted in lived experiences, stories that refraheg matters in
connection td_and, learning, and ways of knowing. In this ethnographic qualitative research, |
explora intergenerational family stories that connect relationshipsata and learning through

a CriticalKin-Connectedens. This researcsuppors healing and educational sovereignty, and
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servesas a model for how educators, students, and families can support #eingllidentity
and belonging of our most sacred resource, our children.
Research Design/ Methods

My research is situated in a critical examination of knowing who you are, where you
come from, and the deep roots of the land you call home. Through Criticablaaed
EducationFamily History (CLB-H), we learn to see the privileges, power, and impacts of settler
colonization that shape our connection to land and identity. By using ethnographic
methodologies and qualitative decolonizing research, | question howHC&&pports our well
being andbr challenges our belief systems. Gt combined with lanébased pedagogies
(Bang et al., 2014; Calderdn 2014; Feghali, 2024; Lees et al., 2021; Styres, 2019; Tuck &
Gaztambidd-ernandez, 2013; Tuck & McKenzie, 2014)a tool educators, social workers, and
families can use to support relational healing (Tynan, 2021; Ullrich, 2019; Ullrich et al., 2022)
and justice.

The main concepts in this research include relationshipspased pedagogies, well
being, belonging, identity, settler colonialism, Tribal Critical Race Theory (TribalCrit) (Brayboy,
2005), Indian boarding schools (Colwell & Montgomery, 2019; Cromal.,e2018; McBride,
2020), and relational healing (Tynan, 2021; Ullrich, 2019; Ullrich et al., 2022), all of which
inform the theories and methods | wused in thi
with my values and what Evans (2023) descrémean Indigenization effort within research to
Achall enge col oni al | egaci es, center Indigeno
more inclusive and respectful research practices that reflect the diversity of human experiences

and per dpdctiveso
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Through listening and storytelling, | share stories that contribute to our living history
with the land an@ducation andell a story that has often been left out of a setitdonial
education. Critical LandBased Education Family History (CLEFH) serves as an example for
others by sharing methods and the importance of documenting our experiences. Using
storytelling, ethngraphy, and autoethnography as part of the CLEFH was a wayiglfting
andrewrit i ng (Smith, 2021) a é&fiirkihgbEldngingfopnoyysi t i on i
children, grandchildren, and future descendants. Our family stories shape our way of knowing,
our identity (DeLoretta, 2024), and wéleing (MichietDerksen, 2022) and nurture our sense of
belonging.Counter stories challenge social justice and disrupt dominant narratives. Moving
beyond deficit narratives, Brayboy & Chin (2019) offer an understanding of counter;stories
counter storied é ar e not stories of dispossession or v
see structures, combat thevhen necessadyand utilize therd when possiblé to create better
|l ives for themselves and otherso 6f2zourkted, p. 52
stories, ASurvivance sdngageyg & pdctica ohcgunterrstorytdlliegd i n
that takes into account the important affordances of Indigenous traditions of thought and
|l ndi genous studieso (2019, p. 5).
Genealogical Research

This study weaves formal genealogical inquiry into a CritidatConnected
Positionality to bridge the gaps between living memory and recorded archives. Comparing my
own genealogical research and handwritten family tree notes helped me make deeper
connections on ancestry.com. Working backwartime, I filled in my family tree with my
parents, grandparents, and grgatndparents, eventually going back to the fourteenth century on

my nonNative side and to the early 1800s on Native side. Rather than just accepting hints
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from Ancestry, | validated each record using primary soustesh as vital (birth, marriage, and
deah certificate$ recordsand census records. The process wagusban acbf collecting data,
but a method of 6écoming ashored to reclaim na
lineage.

In following Coast Salish values of relationality, my genealogical researchdexiten
multiple dimensions, beyond time and through lateral connections. This idclatipist
siblings,butin the heart of my tribal community, we hold dear our relationships with our
cousins. Documenting connections to nearly 50 first coughs my children, grandchildren,
and those yet to come navigate their own complex kin connections. It is through some of these
lateral connections my family can go beyond biologicairections with evidence to a shared
legacy that affirms our lineage to historical figyrasch as Chief Seatfl€hief Chicq Christine
Quintasket (Mourning Dove, 1927/1990), the first Native American woman to publish an
autoethnograph andEugene Peclan ancestor whis recognizeds a 'fallen hero' at Pearl
Harbor (National Archives and Records AdministrafiNiARA), 1941). Mapping family history
transforms the names in our family tree into a living record of resistance andtpoesen
ancestors assource of strength, medicine, and belonging.

To further my genealogical research, | visited the FamilySearch Library in Salt Lake
City, Utah, where | received expert guidance from a professional genealogist and gained access
to their onsite tools. The ossite tools include premium access to recahds would normally
require subscription fees. My understanding of their online offerings greatly expanded my ability
to research historical documents, like the Roblin Rolls and rare out of print books. Volunteers
shared that FamilySearch centers are &xtacross the country in churches and libraries,

offering the same complimentary access to premium records and trained staff available to assist



COMING ASHORE 52

with genealogical research. The FamilySearch Library printed a large-pizstéversion ofy
family tree search (sddgure9); however, most of my family research is linked to ancestry.com.

Figure 9

Family Search Family Tree

Note.Adapted fromFan chart for Tleena Spotted Elk (ID: P4B®S) by FamilySearch, n.d.

(https://www.familysearch.org/en/tree/pedigree/fanchart/RP#H9%). Reprinted with

permission.

The Roblin Rollsverenamed after Charles E. Roblaspecial agent assigned to the
enrollment procestor "Non-Reservation Indians" who did not appear on tribal censnskExl 6
The Roblin Rolls helped determine eligibility for land allotments and financial compensation for
lands ceded in Western Washington Treaties, for those living off their formal reservations. The
Roblin Rolls were made possible by the legal advocacy of@nish Tribal member Thomas
Bishop, along with the Northwestern Federatiodoferican Indians (Harmon, 1998). Although
very few individuals benefited financially (Harmon, 1998) serecords establisheddividuals

who might otherwise have remained invisible to the federal government. This is true for my Sigo


https://www.familysearch.org/en/tree/pedigree/fanchart/P4DZ-H9S
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family; their records within the Roblin Roll (National Archives and Records Administration,
1917 1919) serve as the vital link connecting us to our Duwamish lineage.

Visiting the Suquamish Tribal Museum Archives was another valuable step in my
genealogical research process. This process honored tribal sovereignty through a formal research
application and months of preparatory coordination with the curator. The museator
scanned the fronts and backs of photos of several relatives from the Jones, George, Sigo, and
Napoleon families. Each archival photo has a formal corresponding catalog card, with rich data
including dates, location, subjects, photographer, anmdtngr descriptions. Paying attention to
these cardwasvaluable to my research, along with anecdotal descriptions from the museum
curator, who provided context for the various collectigwsimportantexample is the photo
descriptionof mygreay r andf at her 6s graduation from the
listing all his classmates.

Newspaper Research

Ancestry.com describes the use of historical newspapers as a remarkable way to see
history through eyewitness accounts (Ancestry, n.d.). The history in these newspapers was
written about my people, not with them, for them, or by them. The newspaper reemesot
just to assist genealogical accounts, but also to talk back. Smith (2021) urgdeptiregea
decolonial gaze when reviewing Western archival records, questioning the power structures that
created them. Using the search tool on Ancestry.coaviéwed thousands of digital newspaper
articles. The search tool alledfiltering by keyword, location, or date and is integrated with
Newspapers.com. The keywords used in my search included family names, Clallam Indians,

Cushman Indian Boarding School, and Point No Point Treaty, and the Point Elliot Treaty.
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Shellam and Cruickshank (2019) advocate for the decolonization of archives to support
Indigenous selfletermination. The newspaper clippings discovered served as prompts for the
family story circles, helped fill historical silences, and supported thd tfgakemories around
certain events. They also highlight the racist attitudes present in history through derogatory
terms. | uploaded articles to private fanmfgicebookpages (see an example in Figl@ to
raise awareness of my research mshare back with family, inviting their voices and memories
as a way of talking back to these archival records.

Figure 10
Private Family Social Media Post

Tleena Spotted Elk
January 3 - ®

I've been doing some research on Cushman Indian Boarding School and | found this picture from
The Tacoma Daily Ledger, printed on Sunday, March 11, 1917. In the front row is a Jones, and
definitely looks like one == Does anyone know who it is?

Cushman Indian School Fives .
Have Good Records for Season

viclow,
(eaptain) and Moffort

L 2 — e - = |
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Note.From "Cushman Indian schoBives have good records for season,” by R. J. "Stub" Nelson
(Ed.), 1917, March 11IThe Tacoma Daily Ledggep. 24. In the bottom row, far left, is an
individual identified only as "Jones" and possibly my gigraindpa.
Boarding School Records

For several years, my search for my family
Finally, this past year, | connecte emailto the National Archives in Seattle to request their
help in locating records by sharing the names of my relatives, the Indian boarding school they
attended, and the dates. The archives staff responded promptly and confirmed thdthblkey d
the original records. To prepare for a visit to the archives, theydshiaragd that helps in
locating records (Veto & McNamee, 2011 Ydastescribes the roles and jurisdictions of the
Superintendents, agents, and subagents who administered the schools. The National Archives
charges a small fee to copy records onsite and requires an online research orientation before
visiting (see Appendipd). The online training takes less than twenty minutéeResearcher
Orientation Training certificate is sent via email and is needed to enter the National Archives.

The NationalndianBoardingSchoolDigital Archive (NIBSDA) stores thousands of
digitized collections, photographs, student records, health records, correspondence, ana curricul
(National Native American Boarding School Healing Coali{iBS), n.d.). The online digital
archives offer multiple search options; the ones used for this search included boarding school
names and personal names. My search for my-greadmother, Clara George, resulted in an
elevenpage record that | apply a critidahs toin the following chapter (George, 191(®20).
Locating specific records for other relatives required significantly more labor and attention to

detail; I manually surveyed thousands of digitized pages within the Port Gamble Correspondence
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(Bureau of Indian Affairs, 1910920), tracing the administratieemmunications beveen the
local community and the Superintendent at Cushman Indian School.
Family Story Circles

My research included gathering S'Klallam stories through traditional and ethnographic
interviews, sharing connections to land, values, belonging, and identity. | invited family via
Facebook (seAppendixB), text messages, and faieface visits with elders. Tisapproach
shows respect for elders and follows my traditional teachings that when making an ask of an
elder, | do it inperson.

Similar to Absolon's (2022) view of research as gathering blueberries, | also consider
research an act of subsistence (Gordon & Zukowski, 28283y to harvest, prepare, and
provide meaningful knowledge as a gift and protective factor. What | gather is not mine to keep.
As | have been taught, | have a responsibility to proaittitonot be stingy with the teachings |
receive. Another teaching | treasure is to give away my "first catch" from fishing, gathering, or
hunting. The underlying belief behind gig away your first catch is that offering it humbly (and
anonymously) to an elder cultivates a life of reciprocity, ensuring that your own needs will be
met by giving selflessly. Coming from a Potlatch culture, | know that my wealth (connected to
my relatonships, health, and webeing) is based on how much | give and is rooted in
reciprocity and in governance for distributing wealth and knowledge (Davidson et al., 2018).

The structure of family interviews was guided by ocpeded prompts provided during
family storytelling circles | hosted. | provided meals, snacks, and smaalkyou gifts. The gifts
included binders sharing my family tree research. The binder sections also mhchygies of all
my newspaper and boarding school research, along with photos shared with me throughout my

research journey. These documents also served as prompts to help my family share and reflect on
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their memories and the critical ways our ancestors help shape our identity. The binders of data
collected, and this dissertaticare my gift back to my family and my Tribe.
Justification of Methods: Ethnography and Autoethnography

Using qualitative research, | include S'Klallam stories through ethnographic interviews
(Sleeter, n.db) that connect thand, values, belonging, and identity. My experiences and
autoethnographic stories also contribute to understanding connections among idertity, well
being, and belonging in relation tand. SmitkMorris (2019) describes the connection to
strengthening identity through communityhey writefi Co mmuni ty heal s. Havin
in relationships, feeling a sense of belongin
meani ngful ways ar e al | ddtheagraphioigtendewdsthrougidryi e s 0 (
circles (Giménez, 2025) with family to document stories that shape our attitudes and beliefs
regarding out.and, education, identity, and wléing.

Autoet hnography is not just a method but a
i ssues into the | arger discourse of the socio
47). Sleeter(neb) def i nes the overlap of this qualitat
and writing that seeks to describe and systematically analyze (graphy) personal experience (auto)
in order to understand c8\ Bleeterfuather descripesthawe nce (e
autoethnography should be criticalitsihat it Ai |l |l umi nates how power
mar ginalization play (wati). in the I|ife of the n

Brayboyds (2005) Tribal Crit is a theoretic
tri bal peopleso (p. 441). Stories are what he
from theory; they make up theory and are, therefore, real and laggtsources of data and ways

of beingo (Brayboy, 2005, p. 430). 't i s wvali
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theories; this is inherent to Indigenous values. My research explores these stories and counter
storytelling (Sol -rzano & Yosso, 2002) as a w
Banks (2008) describes dAwr i undamgntabtchuame or yo t o
understanding, selfhood, and socivwasta tyo (p. 8
understand the self in relation to others.

Another source of dat@asgenealogy. For this research, | created a visual (see Hyure
depicting my family using a canoe genogram. This cultural genogram depicts what Bell (2022)
calls advantages, through the metaphor of " wi
teachingd the very breath in the winds that propel me forwardigure3, |1 show these winds
as community, tribal, and ancestral teachings that help put wind in our sails. | focus on cultural
wealth, or cultural protective factors, as a form of inheritance and a way to help me navigate life
t he SO6KI all am waepnagrarVjnspiced loyahe pafemtingiclasges bfacilitated
with Tribal Head Start families early in my career, is another rich source of storytelling |
explore.

Data Sources and Collection Procedures

CLEFH utilizes an autoethnographic approach to research. Collecting dai_iBRH
involves gathering stories and situating oneself in relatidratal, history, power dynamics, and
education. In this study, | gathered stories from my family, incluttangscriptions from
interviewsl conducted in 2002005 with my grandmother on her experience at the Port Gamble
S6KIlallam I ndian Day School . Sharing her stor
It is a way to change our attitudes towards atioo,or as Smith (2021) describes it, a

decolonizing methodology. This methodology can teach us about justice and is a great
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companion to a transformative and critical me
systems and structureso (University of South
Data collected as part of this study offer a critical coustiery that shares the
relationships our family has with education drahd. | share these methods and outcomes as
examples for others considering conducting their own critical family history (CFH). It is
encouraged that educators, social workers, and those interested in social change engage in their
own CFH.
Ethical Considerations
| view ethical research as a carnjoerney. | honor the teachings of my people, which
guide me in ethics, reciprocity, storytelling, and potlatching, shaping how | navigate both life
and canoe journeys. These values deeply inform my ongoing research. Traveling on my ancestral
highways alog the Salish Sea is where | learned the traditional teachings of interrelatedness,
specifically how my actions are interconnected with the canoe and the water (Ullrich, 2019;
Williams, 2019). My late uncle, Mike Jones, skippered our tribal canoe and taeghat we
must have a good heart and mind when we get in the canoe and that we must not bring harmful
thoughts or words with us. The energy we bring into the canoe ensures the protection and health
of others in our canoe, as we are all connected. Unite 8hared that this connection is even
stronger on the water, as the water feels what is in our hearts when our paddles pull through the
sea, and where the sea sees us.
The water not only feels our emotigiitsalso contains the nourishment of the ard
holds my ancestors' DNA and remnants of our villages submerged by natural disasters and the
impacts of colonization's fiery climate change. Traditional S'Klallam stories locate our homes in

a drowning land, matched with the archeological evidence thaigigsthe harms and violence
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of climate change, where the rising waters, like colonization, have stolémods and tried to
erase our presence. Embodying the spiritual laws of respecting the watematscthrough all

our kin connections is an example of how my ties to Indigenous Knowledge in research are an
assertion (Absolon, 2022) of my reverential responsibilities rooted in my ancestral lineage and
the future of my people.

Simon et al. (2023) define Indigenous Knowledge as "living, contextualized and rooted
in language, culture, tradition, and land, which are dynamic, diverse, and interconnected systems
that contain ancestral, communal, holistic, and spiritual knowledgesrtbampass every aspect
of living existence, past, present, and future" (p. 32). Tribaidsgtfrmination and the cultural
resurgence of tribal canoe journeys is an example of honoring Indigenous knowledge,
fundamentally relational, "linked to the ladnguage and the intergenerational transmission of
songs, ceremonies, protocols, and ways of life" (Greenwood & Lindsay, 2019, p. 82).

Thelnstitutional Review Boar@RB) at theUniversity of Washingtomletermined this
study to be exempHowever, | stillaskedmy relativesor signedconsen{see AppendixC)
after explainingthe purpose of my researtththem Consenincluded following up with
participantsefore using any of their quotes or stoifesy dissertation researchfter securing
aresearch grant, | sought permissfamm thelRB to offer a smallhonorariumto participants
Thisfollows S 6 K | arhditi@enah protocolsusuallyexpressed by thgesture of shaking hands
with a small token of appreciatioh also models Indigenous values rooted inpexity and in
particular the Coast Salish valuesagbotlatch/ gift economyLéCompteMastenbrook, 2015).
Analysis

Wil son et al.és (2023) Cr iwasusedtioanBRlygea Count

retellpar t i eipgriances.3Mison et al. share what | view as a compassionate and urgent
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response to the harsh realities of structur al
root ourselves in the teachings of our ancestors and our connections to the land to achieve
political clarity, love and collective support, intergeneratioxahange, and justieeentered
actiono (p. 6). Sharing C€EEFHphogctisan@exampenf col | ec
what Brayboy & Chin (2019) refer -stomesas fAcount
(Kovach, 2009) and a full analysis of this study will follow in Chapter 4. This includes a
description of a Klallam grammar of sovereigntytthatilize to assist witlparticipantcoding.
Data Collection Strategy

The recruitment for the family story circles included posts on social media, texts; phone
calls and inperson invites. Coming from a large family of ned&0first cousins and hundreds
of second cousins, | was intentioirainviting older cousins who | knew would recall some of
our grandparentsé6é stories. Growing up with st
invite them in hopes of getting their buyand trustHowever, die tootherfamily commitments
andillnesses, six cousins or aunties @babtattend For those unable to attend | shared links
with my genealogical findings.

| hosted three large family story circles with a total®Badult family members. Three
family members attended at least two sessions. The family story circles included sharing a meal,
a presentation of genealogical findings, review of archival documents, and agpetc
discussions on familial stories b&nd and learning. For those unable to attend the larger story
circles | met with them in person or via Zoom for smaller group or individual story sh&eoly.
in-person session was scheduled for 60 to8tutes. Each Zoom session was scheduled for 45
minutes.| did not want participants to feel pressured to stay too long and encouraged them to

stay for as little or as long as they could. The averagelison session was 102 minutes and the
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combined average for all sessions wasninutes. A summary of the story circlepiresentedn

Tablel with initials to represent family names to keep anonymity.

Table 1

Family Story Circles

Data Collection Number of Total Participants Length of Time
Method Sessions
Larger Family Story Circles 3 15 110 minutes
Family A (2/19/2026) 130 minutes
Family C (3/16/2026)
Individual (In-Person) 2 2 40 mins
40 mins

Individual (Virtual) 2 2 61 mins

106 mins
Total 7 19 554 mins

Data and Material Prompts
The research questions, along with the archival records, served as prompts for the family

story circles. The story circles were open ended and set up as conversational style discussions.
Some of the promptre listed below:

f What wishes do you have for our <childre

T What does an education for a S6KIlallam

1 What are some of the things you want future generations to know about our

treaty?
1 What stories do you remember about our grandparents?
Two of the story circles were held at the

building, a perfect setting for sharing a meal and family history. Using-acilaen display to
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project findings from Ancestry.com and FamilySearch.org, | invited my family to reflect on our
genealogy together, with a review of records to help strengthen eookirections and to think
critically about our family stories. One of myaerson individial sessions took placeiringmy
Tribeds general council meeting, at the main
when approached by elders or community members | would turn off the recording so we could
say our hellos.
Archival Data Review

To prepare for the family story circles, | gathered as many relevant archival records as |
could find. These included newspapers, boarding school records, and phot¢sgaphable 2)
The original purpose was to add to my familyd
anticipation of family stories. | organized files for each type of record and reviewed them for use
in the study. | transcribed the documents and organiwad by themes to look for inductive
(Braun & Clarke, 2022) coding, meag | had a preconceived idea what themes would emerge
based on my research questions.

Table 2

Archival Data Inventory

Category Data Type Quantity Key Sources

Institutional Boarding School 16 National Archives (NARA),
Records NABS, Museum Archives

Visual Media Family Photographs 5 Personal Family Collection,

Museum Archives

Public Narrative Historical 6 Newspapers.com
Newspapers

Total 26
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The process used to analyze the data included using catotging (Delgado, 1989)
similar to an ethnographic content analysis (ECA) (Altheide, 1987; Trundle & Phillips,,2025)
which uses a reflective view beyond the woedtgla critical application of the context, as well as
any additional nuances that enhances cultural and social meanings. This approach is especially
relevant to reviewing the archival documents to attend to the silences created in historical
narratives (Truni@ & Phillips, 2025).Trundle and Philips suggest dwelling with the documents
as a meaning making process to promote voices that were implicitly rejected.
Data Organization

| used transcription software thaasnotgreat arecogniing a lot of places or names.
To ensure accuracy, | ended up hand transcribing all transcripts. | created a separate document
with all the usable quotes, removing any unnecessary or unrelated conversations and entered it
into Atlas.ti, an online coding softw& | sent the transcripts to each participametdoew but
received no feedback or changes within the allotted time of two weeks. All of the participants
data were kept on a secure file on caoynputer. | reviewed the transcripts line by line, a method
Saldafa describes as Ain vivoo (©2025)i.ttlimgvi v
connection to my Klallam Grammar edpSecvbenr ei gn
(Klallam language), similar to other Coast Salish languages, places verbs first and is viewed as a
spiritual language for keeping our words that are aivhe foréront. By analyzing my
relatve®e x act words as the Abreat ho Keapingfamilyc ode s,
history alive and present.
Limitations

In some cases, the research cehieavily on secondhand information rather than

firsthand oral historyi-or example, amerous archival documents were created by settler
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colonial agents for institutional purposes. None of the historical newspapers reviewed in this
study werewritten by Indigenous people. Most of the documents were written about my people
rather than with or by thentime was also a limitation as many of the potential participants
work during a time most programs would allow for a focus on the research. Despite this
limitation, | chose a topic that | am passionate about, and it helped provide excitement and

curiosity for my research.

Conclusion

The methods used in tresudyshould be helpfulo others who want to replicate a similar
approach to positioning themselves in relation to their kin, culture, and land using a CRT lens.
The steps sharembuldsave others time by helping them navigatghives and othedocuments
thathelp tofill gapsin their family history bring healing, and keep our history alive. The stories
sharedn family circles and in archival documents speak to our hearts and bring the past into the
future. May these methoadso inspire us to leave a legacy fioture generationdn alignment
with selfcare practices encouraged by Sandy Whitehawk (NABS, n.d.), | offer one of my
favorite songs, 0Sa fpethoddwadiSg reflaing,(avdavatidg abo2it0 2 4 )

their ownfamily stories T i a (Rne @réesand Coast Salistords remind us of our

ancestral roots as a place of home andsparct s of hope to cl ear away

(Wood, 2024, 1:33).
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Chapter 4: Findings

This chapter explores the research questions in comparison to the data and reconnects it
to the literature gaplhe purpose of this chapter is to elevate the voices in the data. There are
numerous rich voices from this data that span from myc&imections, both past and present.

This chapter reveals the process of how research data and materials were gathered and
organi zed, the voices of participantsd exper.i
through the data analysis. Following ancestral teachings, this section reminds me of protocols
observed during a Canoe Journey, where a designated speakerctondabdamily is called

upon to ask permission to come ashore. The speaker, égedita, gives voice to the
participantsandtheir intentions, and honors the end of {hation of the canoe journey. While

still floating on the water in the canoe, the speaker shares greetings and appreciation in their
traditional language or provides honor through songs for the next part of the potlatching
celebrationSimilarly, it is my intention to hond? the stories shared during family story circles
and those stories found within the archives, by uplifting the voices through a reclamation of
family histories.

This ethnographic study consisted of family story circles along with a review of
ethnographic videos, archival photographs, archival newspapers, and boarding school documents
to help support welbeing, belonging, and identity. Bhapterl, | introduced the concept of a
Critical Kin-Connected CKC) lens that | usito position self and others tand and learning.

This concept is used as an analytical tool to critically examine the stories and archival documents

in relation to social and power structures.

YAr chi bal lkhdigenoys 3torgndriiuilds on the values and conceptsexfpect,
reverence, responsibility, reciprocity, holism, interrelatedness, and synergy, téoma;, means respect
in addition to the 4 RE respect, reverence, responsibility, and reciprocity.
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Beyond a data analysis this chapter will include charts, tablégraphs to help provide
visuals to the storie§ his helps talemonstrate how tkedata respond to the research questions.
This chapter seeks to answer the research quesistatsbelow:

1. How does a Critical Lantlased/ Education Family History (CLEFH) Project support

educators, nurture Indigenous students' saiabtional development, strengthen
family and community connections, and align with Indigenous storywork for
relational healing rad well-beingin the era of boarding schools and colonial policies?

2. How can storywork and mapping hebright/ rewrite critical understandings of

Indigenous family and educational histories?
These questions will be discussed alongside the data, related coded themes, and a CKC lens. A
counterstorytelling narrative analys{§olérzano% Yossa 2002)will also be applied to the
archival records as a way to talk back and fill in the gaps. Since the first question is too large to
answer succinctly, | broke it down to the basic elements, as shdviguire 11, with its

corresponding themes from the data.

Figure 11
Research Q1 Matrix
Research Question 1 (RQ1)
How does a CriticalLandb ased Educati on Family Hi s
1.1 Educators 1.2 Social Emotional 1.3Family and 1.4 Storywork:
Development Community Healing and
Connections Well-being
Identity, Kinship, Identity, Kinship,and | Identity, Kinship,and | Resistance,
and Ancestral Ancestral Belonging | Ancestral Belonging | Sovereignty, and
Belonging CounterStories
Resistance, Healing, Values, and| Resistance,
Sovereignty, and Futurity Sovereignty, and
Counterstories CounterStories
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Participant Profiles

To categorize participant generations, | utilizes riesypmimn (the Klallam language)
to connect words related to our kin relations
Cherokee Syllabary as a tool for perseverance, agency, identity, and sovereignty, | developed a
Klallam grammar of sovereignty, a method to helfh sensemaking in describing familial
relationships. The wpaa)j(chidren/syoungerayeneration)impclediet gr oup
participants between the ages of 38;jyayp#E ( p a r e n ti45)agefgoup; siygh e 3 1
(grandparents) for those 4&4; and d@yma & (-grandparents) for eldéfsage 55 and older.
Thiskinconnected framing acknowbgpnpateiganttdreat even
parents themselves, they stand as the "childr
future of these storiegigure 2 illustrates the generational categories of the participants.
Applying a generational lens recognizes the lived, resisted, and rewritten histories of the

participants through the traditions and actio

UPort Gamble SO6KIlallams are honored with el der
turn 55 years of ag&lder is also a term that is applied in recognition of a knowledge holder, a status that
is treatedwith reverence for living a life of service, responsibility, and connection. Some individuals
are consideredldes at a younger ageue to thestatus they have earned by carrying specific traditional
knowledges.



COMING ASHORE 6S

Figure 12

Participant Family Demographics: Klallam Generational Continuity

Number of Participants

Aean niya! Ny

Kin-Connected Generations

NoteThe Kl all am gener atjagdchisirendyounger genenatogydymE e d by
(parents), siyi(grandparents), arldiimayy &  (-grandparénts)

More than half of those who shared their stories in this project are or were formal
educators. The participantsd roles as educato
landscapes, including early childhood centers, Tribal schools, Tribal c@led@s
administrators. All participants angyaypdE ( par ent s) and r e didtgmdi zed a:
most important teachgra foundation of early childhood development (Parents as Teachers
National Center, n.d.) and Indigenous family responsisli(Cajete, 2015). Thather
professional identities of the participants include community leadership, encompassing roles in

tribal government, elected office, and spiritual and cultural guidance. Their service to tribal
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communities supports legal, social, and spiritual guidance for our people, representing a wealth
of knowledge.
Research Question #1
Sub-question 1.1 The Impact of CLEFH on Educators
This sectiordiscusseshe ways a Critical Lantiased Education Family History supports
educators. Drawing on the literature review, Sleeter (2012) shares a CFH as a tool for educators
to know themselves so they can better know their students. The themes from the data in the
staries that support this question include Identity, Kinship, and Ancestral Belonging along with
Resistance, Sovereignty, and CourgtiErries. These stories share some of the perspectives,
attitudes, and beliefs that ismhape my familyods
Drawing on the archival dafar my greatgreatgrandparent$ greatgrandparent$ and
grandparentsexperiences at boarding school, | created a mapetsensome of the findingdn
what | describe as a Critical kisducation Mappingsee) | combined archival boarding school
records with dates and photographs overlayed on a map to locate the schools they attended. The
map is from the National Nat i ve Ameeactivecan Boar
Digital Map of Indian Boarding Schoo(dlationd Native American Boarding School Healing
Coalition(NABS), 2023).This map tracks the educational journeys of Ellen Sigo and William
George. Dates and locatiowsresynthesized from archival attendance ledgers held in the Port

Gamble S'Klallam Tribal Archives (Bureau of Indian Affairs, 180203).
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Figure 13

Critical- Kin Education Mapping
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Note.To support this qualitative researtihstration | used Adobe Express to help with a visual

methodology of mapping the archival findings across space and time.
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Through oral history, | knew that ngyeatgrandparentClara and Foster attended
CushmanThrough this research, | alEarnedthat theirparentsattended Cushmahwas able
to locatethe boarding school recatbr three of four of my greagreat grandparentsn my
tribal side A clue that helped me dig deeper was understanding the history of Cushman Indian
Boarding School as described by IE€1910)in a graduation speech:
As | look into the faces of the young here tonight and realize that three of the graduating
class are the children of those who were pupils here years ago and that it was their fathers
and mothers who were scholars then, | feel very much like a grandfather
The speech was printed imawspape(see Appendi¥) that captures a multigeneration
connection of graduates. The graduatesereminded of ways thegouldfind success in life by
having a strong will to avoid alcohol, keeping a healthy and active mind, and moral and religious
character (Eells, 1910). This message prompted further discudsidngthe family story
circles to reflect on what constitutes an education that prepares one for life, in pafocwaar
family | ife as odolow9Srothdasthiddiscossiontidakamgf a mi Ify 6 s
relationship with education througtganerational timeline.
From Boarding School to Day School
The assimilative goals of the Indian Boarding Schools are represented by the violent
mantrai Ki | | the I ndian and satenptatulueal gen@adaimgdPr at t |,
to strip my ancestors of their language -konnections, culture, religion, and stories. The
mortality rates at boarding schools were worse tha®spanish Flu (Denver Museum of Nature
& Scienceil Ant hr opol ogy, 2020). The use of the word

policy reflects adeliberate destruction of identigpuchedas a more humaratempt on the part
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of whiteesavios 0 move awayfromthe earlieb el i ef t hat Athe only go
oneo (Pratt, 1892).

A d a nEdukation for Extinctiompointsout five main goals of boarding schools. The
first priority was to offer HAciviledzed branch
instruction in math, science, history, ahéarts. The secondary goal was to assimilate the
Indian into an individualistic culturierebydisrupting their connection to kin and tribal
community. Adams describes the American measu
accumul ate weal th, an | nd2020,mp.28)i Whilepatlatdhgs what h
became illegatiuringthis time, Indian children were forcefully sent to boarding schools to learn
the values of capitalism. Separation from families and communities was a calculated way of
severing our relationships, a vifart oftribal identity (Besaw, 2022). The third aim reinforced
gender roleshat assignedomen as housewives and sought to reshape the views of home and
family. Christian morality was another important aiis Cushman Indian Boarding School
Superintendnt Wilson poimtdout , fAconsi derabl e time and atter
spiritual welfare of the pupilso (1916, p. 4)
Cushman as the best equipped school to instruct Indians in the various trades, also referred to as
industrial work (see Appendi?).

A final goal of boarding schoolisascitizenship trainingAdams,2020).Archival
recordsdemonstrate thigA Port Gamble Day Schotdacher shared in a letter Superintendent
Wi | son, Alf we are ever to hope to raise, edu
show ourselves capable of inculcating in their minds higher ideals and aspirations then those

which have guided themihte past o ( Bunteienidencd ¢his &ycational goalf
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inculcatingcitizenshiptrainingis found in the boarding school lesson plans, where the children

had to write about ftwiee schoouunl tdr yl 6ogBwehinabdgs) ar neds pwehcyt
School attendanogas mandatory and punishable by law. The coercion of school

attendance policies was often enforced through the Port Gamble Indian Day t8abbets who

served as subagents to Cushmandés Superintende

Superintendemamel Clara George, directing the teacher to urge her and her parents to

immediatdy attend Cushman Boarding School (Hammond, 1919). Further evidence is

demonstrated in Figuredlwhich detailsmy greatgrandfathebeingthreatened with arrest for

not attending school. The threatlefjalaction s a demonstration of the

history of physically removing Indigenous children from their communities through

intimidation, coercion, and violence.

12 This happened during a time wh&merican Indians were not even recognized as citiZEms
American Indian Citizenship Act was passed 926.
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Figure 14

Arrest of Foster Jones

Reproduced at the National Archives at Seattle

Cushman Indian 3chool,
Tacomu,%ash,K Jan, 2,1918,

Mr, August Harman,
Yort Camble, Wash,

Dear Uy, Haruan:

I beg to acknowledge your letters of
Decewber 31, 1917 and regret hearing of the attack of
Grippe, 7We have Leen having a siege of 1L here so can
Sympathize wilh you fully,

1l au truly sorry that you feel obliged
to request a transfer frow wy Jjurisdiction becsuse 1
heve anticipated developing with you the industrisl work
in your school, &nd 1 hope 3till to be able to do so,
Just #3 scon aes things shape up properly here,

Will you pleace make 1t 8 point to ere-

~ rest Poster Jones and bring ham down to Cusiunan st your

earliest convenience, 1 can pay your traveling expenses
one way if you bring Foster wilh you, I1f you feel that
it is inadvisable to arrest him jourself, heve 1t done
by the proper local officisl but bring nim down yourself,

oping to see you soon with Foster Jo
lopi t e y goon witk ter Jones,

Very respectfully,

Note.The sources signature line was cut off; however, additional documents indicateoHd
was theSuperintendermyf Cushman Indian School at the time this letter was wrieurce:

National Archives at Seattle, Record Group 75.
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August Harmana Port Gamble Indian Day Scho@acherresponded in a handwritten
|l etter on January 5, 1918, indicating he #dftal
Cus hman S c¢hhtéasteravatstmfully making his returrio the schoolThe letter
indicatelt hat Foster was fAhomesick and wanted to s
1918).However,Hh r ma n 6 sb acseefdi adietsponse bl amed the triba
i nf | unkeepimgdim from going badk school(Harman,1918). The dehumanization of

this experience ignores the emotion and feelings of my then siyxézaold greatgrandfather.

Acknowledging Foster Jonesds "homesickness" nc¢
strong family and community bonds helps infor
education.

A number ofarchival recordsHigurel4, AppendixD, AppendixE) were shared during
the Family Story Circles, promptirtbe sharing obeautiful stories of further resistance and
care as found in the theme of Resistance, Sovereignty, and Cestatées A relative from the
siya)group encouraged me to talk to my greatle about their version &f o s tswny. dlsey
shared how someone was directed by the government to come out and find Foster and bring him
back to school. Whethhe government agenaime out and saw thBbsterwas making money,

had plenty of foodand was contributing to society, he decided not to pursue bringing him back

to CushmanMy relativee | abor at ed, AThe guy actually staye
el se was sent out, another agent, to come and
the same story was affirméy my relative inthddmag @ gener ati on. They ad
Jones did indeedinawayf r om t he boarding school and At he

with this place and he too, would not go back
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documentaryCome Forth Laughing: Voices of the Suquamish Pedgleuld see a picture of
him, his mom, and the warrant officer.
| knew exactly the imageeing referencednd followed up with a copy of the photo seen
in Figurel5 to confirm that this was the corredigio. My long wondering about who ¢fperson
was in the photo that | had seen hamsgdaredlg on m
always wondered whihis persorwas since | knew that Grandpa Foster was an only child.
Although his hame remains unknown, we can trace how and why my family considered him kin.

Figure 15

Government Officer, Foster Jones, and Jenny Jones

Note.Photograph taken ca. 191818. Reprinted with permission from the Suquamish
Museum.
Montgomeryosinfaa28dpvaer haclmed uso: Stories

hope among t he Poaxglora®EdimblwaySo ISIOKIIladmhams have
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a form of survivance (Vizenor, 1994). Her stories focused on the Port Gamble Indian Day
Schoolwhi ch operated from the | ate 1880s into th
similar to mingincludedusinghi st ori ¢ photos, artifacts, and I
situated narratives of ¢ ompl esehistggiephcdographsoodb d o ( 2
the Indian Day Schoalas taken in 1823The photo includedtudents and their teachéesse
Bratley. One of tesestudentavasmy greatgreat grandpa Jacob Jones. However, after carefully
reconstructing the archival timeline of boarding school attendance records (Bureau of Indian
Affairs, 18921903) for my other greajreatgrandfather, William George, | realized the
immense value ohisimage in Figure @, ashe, too, is most certainly among thesedentified
students.

Years later, as a parent, William George, was signatory to a 1919 letter to the
Superintendent of Cushman requesting a teacher for the Day School. Having attended both the
Day School and Cushman Indian Boarding School he knew the value of keeping osicclusge
t o home. He was among s evVer adlletteo(see Append& KI al | am
arguing their children were too young to be s
The Day School closed for a short time in 1919 dwegbortagef eligible teachers, as a result
of the draftand did not reopen again until 1938 (Charles et al., 2042anwhile, the
Superintendent respondby citing compulsory attendance laweminding them of the fines

and hazards of crasg the waters to attend the local public school.
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Figure 16
Port Gamble Indian Day School and Pupils

Note.Archival photo from 1893. FroRort Gamble Indian Day School and Pup@sitala No.
IV.BR61-494.N), by Denver Museum of Nature & Science Archives, 1B@printed with

permission from the Denver Museum of Nature & Science Archives.
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From Day School to High School
In 2005, | recorded an ethnographic interview of my grandmother, Geneva lves, to learn
more about her experiences as the first Indian to graduate from North Kitdagchool She
also shared valuable memories of when she attended first through eighth grade at the Port
Gamble Indian Day School. She thought school was fun and even after graduating from Day
School she kept going and would help teach the younger children. idieetéaught her to read
the lesson plans and how to teach, so thétheeteacheg could fall asleep in the back of the
classroom. This was the impetus for grgatgrandma Clara going to check out why Geneva
was still going to the Day School. Grandma sh
Day School, she was mad. She said we had to g
When | asked my grandmother what Day School was dike reflected ohaving to
speak a lot of Englistas she had to quit speaking Indikar classwork andhomework, her
teachehadthem bring in artifactfrom an oldS 6 K | arial aatedon a bank that caved in
by the beaches of Point Juliehe teacher hatthem collecteeth, hair clipshbeadsand bobby
pins (lves, 200b When asked what the teacher was doing with the artifacts, Geneva,replied
fiHe t ook them over to Seat tvésg2005,t3:68)Thetbeys anthes e u m o0
Day School would have taitwood all dayand all students would helging in buckets of water
to the schoglwhichhad no running water or electricity.
With fear and trepidatignmy grandmother transferred to North Kitsap High School.
Most of the trbal childrendropped out of the local high schd®causehey were bullied. My

grandmother, being the oldesttafelve,found herself as a protector for her siblings, cousins,
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aunts and uncle¥ as they navigated schos#ler love for learningjave her the motivation to
make the trek, a few miles each wasere she physically carridight into the darkness
| liked high school so much. | used to walk all the way from here to there. We would
carry alantern,and | walked all the way from here to Kingston up by the cutoff to go to
school. Then come back and wedlagain. It was far(lves, 2005, 11:07)

A few years afteGeneva graduated from North Kitsap, her cousin Ted George became the

second to graduatUnfortunately, thiswas t i | | Afat a time when many t
of school due to unending harassment by their
I n the family story circles, wheomeofef | ecti

t he y oogappgeerrt iA£ i pants | amented, f@Athings have nc
his struggles, sharing when he transferred from the Port Gamble Indian Day School to the North
Kitsap School Districtil t was a really traumatic experienc
little brown happy faces. Yougotupthere@@unch of white kids didnot
getting beat wup al mo slatersharedhgw he was expelled froms s a me
school In order to graduate he had to transfer to a different district. At the time my grandmother
lived in Silverdale, so my uncle moved in with his big sister, and she assurgd hid | | mak e
sure you f Sureensughhsdidhool . 0O
Public School and Tribally Operated Schools

In therjyaypdE  ( p aandsigal (grandparentsyenerations, my relatives shared their
hopes and pepectives of their education and for that of their children and grandchi@nen.

cousinsharedbur fifraughthistoryin ourrelation$ip with education, describing how it was

13Being the oldest child df2 born to the oldest child df2, Geneva had a lot of aunts and uncles
who she was older than.
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weaponized against our peopbestrip us of our cultureYet, they further sharedil think in my
generation and generations aftaur elders really instilled the importance of education to be able
to make a living tn speaking btheirwishes for the future afducationthey shared the
necessityto strive for academic achievement and engage in educational systems.

While conductinggenealogicatesearch, | discoveradcords of my great grandfather
FosterJone$advocacy work to gdtunds to reopen the Port Gamble Indian Day Schaér,
he became a membef theLittle Boston School Boardn a 1940 letter to the Governbe

shared frustrationsegarding the local white towns surrounding the reservaiiahthe

1]

appalling discrimination their people faced
school boards, and the communitydés efforts to
chil dreno ( Char | Eosteralto advdcated as2adnénzber offiment Te@che .
Advisory (PTA) groupandsupportedneetings on a regular basis to help plan and strategize for
t he education of Srdidrds atlPTAaeetingB49)Sdveral archival hr e e
recordsand family storiesuggest a strong histoof family advocacy in educatiofrom
William George Foster Jone€;eneva lvesandmy own parery, siblings,children, and nieces.

My mother shareth a family story circldher memories of being a paremtunteer in the
S6KI al | am Tr iPblaSheviditedother BibaPrescldosls to see how they
operatedi| t was excitidgcoont hebptdevel bhbheaBS86KI al |l
Programo Tribal Head Start has long history of supporting parent advocacy and has been seen
as abridgeto comprehensive servicésr tribal families. For many families, this supports their
economic stabilityln - my mo t htéelpédsserve assasetholdfor her early career in
educationThe parent advocacy skills she gained from this experience helped open doors for her

to continue thisworkim he Nort h Kitsap SchooobgraDandlatari ct 6 s |
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in the San Lorenzo Uni fied ScWwhereshehipetor i ct 6s
developurban Indian education prograngheproudly shared, thigas her favorite job, being in
an education role that support eedpedayimportanti | dr e n &
at a timewhenwe were living off the reservation.

Participants reflectedn their own relationship to educatipwith diverse experiences
from Head Startpublic schodd, tribally operated school districemd collegeA younger
relative shared pride in graduating from Chief Kitsap High School, a tribally operated school. He
shared happy memories from his time spent there and parhgfthe first class to graduate
from the new campus. His greatint agreed with hinsaying At he t eachi ngs t her
good. o

A cousin shared the value of her educatis atribal leader educatiorprepared her to
negotiate and advocate for our rights as a Sovereign Natiisechoes the sentiments shared
earlier with oure | d desieHfous to make a living, a necessity to liaad sharing the
significance of having an educaticonnected to our survivehAn ot her cousi n share
education to be successful i n dhis children® berhiglwo r | d .
achievers academically, dAwhile also giving th
and a strong sense of who t heyofaelfeonnaceedtowher e
place and identity is explored further in the next section.
Sub-question 1.2Social Emotional Development

This subquestion as&d how does a CLEFH nurture I ndige
emotional development? The findings that | draw on in this section include not just the content

of the stories shared, but also the interactiaas source of data. The main themesehsrge
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from responses to this stquestionncludedidentity, Kinship, & Ancestral Belonging and
Healing, Values, and Futurity.

Identity . The boarding school era sought to destroy tribal identity through the violent
separation of families. The loss of language and culture destroyed the sense of self for many,
with multigenerational impacts. As expected, there were a lot of themes conoadieutity
and belonging. Cajete (2014) describes a connection to our tribal identity as a source of healing
and weltbeing. It is only natural that my data themes of identity also relate to healing and well
being. This sectiodiscusseshe ways our ideittes have been harmed by settler colonial
policiesandhow healing can occur with strengthened connections to our identity.

The promptiwh at does an education for a So6KI al

-

C

life?20 hel ped tthoe rweaiynsf oorucre f a mi IPgrticipathte sharedthgtaas S o6 K

S6KI al | amureiresa strang sense of identity and deep connections t@kiarelative

shared, thkeiedg @0 Klayl lodm t hat canardramabye | ear |

overnight learningThey attributed the kin connections as a primary sotwodly sharing it

c o me s spendingitimé with elders. It happens out of love for learning and love for each

ot her . ltés a way of being that iwhoseusf wu$06H6

inus ®he dataconnected tadentity was so prevalergcross theesearchhat this could fit
under multiple categorieend will be seen in many participants starigse theme of identitis
what | considegrandparentlatg meaningt has a common thread that connects through each
theme

A strong connection to Klallam values was relayed in respors&lallam education.
These values embrapede,knowingprotocols in ceremony, respect for self and others, helping

before being asketboking ou for each otherand treatingour kin with respectAn example
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was providedrom a cousin in theiya) (grandparent) generatiditVhen eldersre done eating,
you clear their dishes and you the dishes. Those to me are the intangible interactions that
make us &AnstHemdudinasmared with me howndracing the role gbarenting has
alsoreinforcedigr oundi ngoimhawul kt uc&n coul d t hreisn
i's directl y desdimianefd cdleativdldemtigevetopnéestiChildren change

and create peopl &6 9 2r0adll9e s pi.n 1&mMmuni ti es

provi

Additional themes connected to identity were found in the ways family shared their pride

in being able to fill their unique roles within their family and community. Examples of this

rangel from taking pride in their ability to fiet salmon, to filling their freezer with salmon while

also understanding the distinct contributions of others. The gifts and talents they acquired in

harvesting, cleaning, and preparing salmon, deer, clams, berries, or cedar are also gifts that keeps

giving through the teachingsay carry in sharing with others. One of #iga), younger

generations in the family story circle, shared how they see the process of harvesting as an act of

love and medicine. They elaborated on the appreciation for their fiancé who is a tribal fisherman,

for the hard work they do every dayprovide for their familyThis specific quality of identity

is also woven through similar stories of community, as found in the ways we contribute to

pulling our canoes forward, we need each other and our individual contributions, combined with

our collective efforts to bring stngth, balance, and momentum. Our identity is relational.

Pride. One of my relatives spoke about how they worked at one of the local elementary

schools. In their role as an educator, they introduced and shared thiglp&akverful Hair

(2023) as tool to help a young boy who was getting teased for having long hair. The book shares

the message of long hair as a way to honor the resilient strong family members whose hair was

cut and taken from them in boarding schools (Lindstrom, 2023Yeldyive shared a post on
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social media asking families to share pictures of their nodigshair They thermadethe
picturesinto a poster, highlighting what their long hair meant to them. The poster and book were
shared in the classrooms and helped to support the emotional development and pride of many of
the young tribal children. They described the impatt$ her e was thi s one boy
swinging his hair around. He was like, look at my hair, it is so long, he was really into his hair.
That was actually the boy getting picked on. o
kin-connected lens, whe spaces were criea with intention to support belonging.
Sal daf ads THe EZadiagbManutl éoxQualitative Researchenscourage
paying attention to this kind of data where i
personbés values system and his or her soci al
interactions in the family story circles demonstrated social and emoitbeligence through
relational pride, love, and support that family members shared with each other. One older cousin
encouraged their younger cousin to speak on their exigesavhile acknowledging the special
talents and roles they fill in our community. A beautiful interaction | withessed was an auntie,
reinforcing to her niece$i You ar e passing that knowledge on
thinking of you as the next generation, but you are going farther into a path deeper into the
future. o The interaction was a warm way of 1|
Michelle Jacobg2020) Yakama Nation scholaf r ames as di.aunti e magi c
Witnessing the processing and out loud thinking from the younger generations
exemplified the ways they are developing their sense of self in connection with others. When
family trees were sharatlringthe story circles, there were surprigebow we are related to
Chief Chico One person shared,| s t h the namebheos Way comefrom; and we are

related to Chief Chico!d An addit i edomathe e x ampl
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boarding school records and our family tree, asking m |  aenérationrbdafding school
survivor, or are you the fourth generation?o
what Sleetef2012)intends in a CFH, so that we can see how we are a part of history and it is
not just something that happened in the gaatticipantaveregrounding their identities and
positionality in a critical awareness of Land, history, and a legacy of survival.
Other family members shared ways they are actively building others up through the
creation of a cultural ambassador program. There is intentional effort to support younger
generations in their confidence t pancdstpbethd on t
next storytellers. Theefforts to invest in the younger generations uplifts tiveit-being
belonging, and identity, while also providing mentorship. It is these interactions and the
reinforcement | observed from mother to child, adatsieces, grandfather to grandson, and
cousin to cousin that feed our souls and nurt
proud and amazedo is a reflection that will s
Sub-question 1.3amily (Kin) and Community Connections
This subquestion aséd how does a CLEFHtrengthen family and community
connections? To better un éxendsdfamiydthetPbreGarSbieK| a | |
S6KIlallam codified it to mean:
Under Port Gamble SO6KIlallam custom, there
community Extended family ties are based on blood lines, marriage, friendship, and
caring. Al women in the community become
certain age, regardless of blood relationship. Although grandparents (including great and
greatgre at ) , aunt s, uncHeaswys 0s ialnldi Med ,e poo u xil lmg ,i

extended family, any member of the Port Ga
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responsible, loving and willing to care for a child may be considered extended family.
(Port Gamble So0KIlallam TJ2002be Family Code, A
Suquamish Tribal Elder, Lawrence Webssgrares in the video document&gme
Forth Laughing: Voices of the Suquamish Pepplen Cul t ur e was | osrnot becau:
able to get together. Then they took you off to school, and while you got white man education
there, you |l ost what you coul dWbhwseeléarpvpedda
of the assimilative process in boarding scb@alints to the ways kizonnections were
disrupted from the removal of Indian children from their horriesne is based in place: an
active connection to kin, to self, and is the very substance of our relations. It is the setting for
Indigenous civics (Lees & Bang, 2023; Smith, 2021) and an important space for educators to
recognize Indigenous pedagogies. Camity and home provide the context for cultural
learning and is what Chan (2021) attributes to a sense of belonging, healing, and identity.
The Family story circles includedanystories knit together with kin. As | described
earlier inChapterOne, kin is an expansive and broad application of family, inclupliagts and
animal relativesl.and, and se&eeing there are many forms of kin, in this section | analyze the
data findings from family connel@8fjimangd BCdEkt u
cousin shared the way they see fiwealtho in sp
them One cousiemphasizedi Get t o know your el ders and make
they are and what their experiences were. o0 Th
Family Histories by situating family narratives in a historical context. Ttie\al research
combined with family stories help to share various moments in time where racism, reclamation,

and resilience occur.
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The Supreme Law of the Land
In 1966, Foster Jones joined forces with other Clallam leaders to fight for the promises in
the Treaty of Point No Point. Archival records demonstrated the leadership and organization of
Clallam leaders who united to sue the federal government for lanusdlseeAppendixH for
the original newspaper clipping). Throughout the family story circles, reflections and awareness
of our familyds | egacy in defending our treat
and future hopes (see Appendix H for the originalsgaper clipping, also used as a prompt in
the family story circles)Thediscussions otreaty rights were more focused on responsibilities,
not to take for grantedur rights as oneelativesharedii t i s not an absol ut e,
our forebeas fought for, we have to continue to fight for because there are many interests that
are at odds with our treaty rights. o The fl ag
could be eroded if we're not active in protec
Three patrticipants shared the reminder that our treaty is the sula@roéthe Land
(U.S. Const. art. VI, cl. 2). The elders referred to the Treaty as more than just a piece of paper
and the hope that our young people will know how important ids example,ite PointNo
Point Treaty, along with other Pacific Northwest Treatdrmedourinherentrights to fishin
our usual and accustomgtbunds
The right of taking fish at usual and accustomed grounds and stations is further secured
to said Indians, in common with all citizens of the United States; and of erecting
temporary houses for the purpose of curing; together with the privilege of hunting a
gathering roots and berries on open and unclaimed lands. Provided, however, That they
shall not take shefish from any beds staked or cultivated by citizéRintNo Point

Treaty, 1855, Atrticle V)
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In Treaty JusticeWilkinson (2024)credits constitutional and treaty provisions thuis landmark
decision:

The Boldt Decision, handed down by a federal district court in 1974, announced tribal,

state, and federal rights to harvest and environmentally manage salmon and other marine

fisheries in the Pacific Northwestly Judge

completely by the United States Supreme Court. (p. 18)

The discussions in family story circlpsinted to thairgency for younger and future
generations to understand the impacts of the Boldt decision and the prior and continued fishing
wars. This is demonstrated i n RoMyHedrtasr | es and
Good: TreatyRightsandthdRi s e o f  aFisiBngBommaunity @harles and Wisniewski
wriThke Work to protect our treaty rights didn
ways, for Port Gamble fishermen, it serves as a begianing p . 10) .

One of the younger p aMhatwas theBoldttdecisienara kvigat u p
were the fish wars?0 There were | ots of stori
violence, and times they spent in jail related to fishing or hunting. One of the elders shared the
followingc ont €xet ,whiii t e people did not want the I ndi
did not want the Tribes to get fifty percent of the fiSt hey want ed t he I ndi an:
elderaddedi They di d n ot anyfighttokunt, flskg ar gather anythir. If they
could keep us off the water, they woul d. Even
illustrate this story, the memories of an experience in the early 1980s were shared by participants
(grandfather and grandson):

With the fish wars, and the Boldt decision, your mom was probably only four or five

years old when we lived down by Point No Point at the Last Rasdittle summer
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cabins. The tribal fishermen had certain days they would go fishing. Then, the
commercial fishermen had these big, huge boats. There was auyamish fishery
enforcement, who lived a couple cabins down from where we were living. All those
commercial fishermen were looking for that Suquamish fisheries enforcement guy. It was
at nighttime, and I think it was the Port Gamble Police who cameltyat hey sai d,
might want to stay away from your windows. Close the curtains and maybe even lay on
thefloo . 6 They sai d, .dHeyarerooking foraguy towruagcouple her e
cabins down. 6 That iis what the fish wars w
Similar stories were affirmed during what was described as a very scary time.
An elder shared a memory of being beaten and jailed for fishing; he was thirteen at the time. He
recalled:
The state patrol, local cops, sheriffs, and the fish and wildlife enforcement called in the
national guard. If you had brown skin, they looked at you as the bad guy. They did not
care how big you were, if you had brown skin, they would come in there sirtokjat the
crap out of you and throw you in jail.
He describedhistimeas #Af i ghti ng a | osi ng \Wwhernfighihgestildb He wo
holding on to his nets, whileeinghit with billy clubs.
WeWereBrought Up toLive off theLand é
A common connectiomhowmy So6 Kl all am family identifies
relationship with food, land, and each other. Multiple stories were shared about harvesting
seafood, plants, and our traditional foods. Three young adult female relatives expressed with
pride how they enjofilleting salmon. It is a slimy process, not an easy task, and requires skill to

make surehe salmonarefilleted to remove as much of the bones as posski@wing how to
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do this with speed is helpful for the times our people are preparing the salmon for the
smokehouse. The setting of fires, thedjmnd careequiredto smoke fish is an act of love, a
slow process. The small kindle of fires in a smoke house requires carefu] systating three
to four days. To make it worth the time, it is integral to maximize the space in the smokehouse
raftersin orderto fill it with an adequate amount of salmon. Tiieting of salmon is also
different depending on how it will be cked.Each cut is differentyhether for the smokehouse,
over a fire on a grill or an ironwood stick, or bakin

Two of my children attended Chief Kitsap Academy (CKAJridal Compact Schoéf
run by the Suquamish Tribe. During their time at CKA, the school created a curriculum known
as the Ocean to Table CurriculuEafthEcho International, 201@&/here students were brought
out tofish with nes'® and pole. They were taught how to prepare the salmon they caught, not
just how to filet, but also how to brine, soak, and smoKeee Figure 17)Some of the salmon
were smoked and some canned. After careful preparation, the salmon was gifted to tribal elders
and stored for future giftingd Suquamish Tribal Elder who helped mentor and teach the CKA
students shareéiTh e most | mportant product i s not smok:eé

Suquamish Tribe, 2025, "Growing student leaders" section, para. 1).

141n 2013 Tribes in Washington State made agreements through compacts to run their own
schools. They were recognized as their own Tribal School Districts.

15 Netfishing is a traditional form of Salish fishing. Our traditional nets were made from nettle
fibers that were set to hang on seal skin buoys.
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Figure 17
Chief Kitsap Academy Student Kaylayla Ives and Instructor Luther Mills, Il

Processing Salmon (2016)

Note.Collageof the Ocean to Table project at CKA, where students ledraéitional smoking
and canning methods. Photograph from the personal collection of Kaylayla Ives. Used with
permission.

| will never forgetthe time mythen teenage son pointed out the need for younger
generations to learn the traditions of a salmon bake. We were pulling into a tribal gathering
where we were naturally drawn to the appetizing smell and smoke from the salmon pit. When we

arrived to soundsf cracking alder and the smell of salt water and ash, masieedji Wh o i s
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going to do this when these elders pass on? Who will carry on these salmon bakes when they are
gone?0 | n t hawasanamebarimmortalyy arsddhe need to carry oar
teachings. | was so proud of my son in that moment, for asking the,éidera n | hel p? 06 TI|

story is a demonstration of how my son was thinking about building a future, one which Feghali

(2024) descrida s fAanchored in generational wisdom th
with autonomy and sovereigntyo (p. 22).
One of my cousins shared with me, AEveryth

part of everything we do. 06 She also described
has filled her freezer and theirs with salmon and deer she harvEsese. were theame food
that fill ed my gr an dnsbeand ber da@@hkter wereaaiestedffar lmermge r  w
deermeati n t heir freezer. I n trying to piece toge
stories, | provided the news article (slthearlier in Figuré) as a prompt for the story circles.
My cousin remembers the deer meat being a gift, a blessing from family and a source of being
able to feed and provide for all of the children she cared for.

Family storiesalsohi ghl i ghted the painful frustrati ol
being questioned. Her strong grounding in her Christian faith, was a core reminder of how she
stayed strong through the ongoing colonial oppressions she faced. At the time of the case, my
grandmother lived off the reservation, and the state was challenging her hasegioran
allegation of violating state meat tagging regulations. The legal challenge centered on a critical
qguestion of jurisdictional sovereignty: whetlog not treaty rights applied to tribal members
living off their reservation. While researchi
archives, | discovered transcripts of court testimony preparttaaimcluded several powerful

statements from cherished elders. My gggaindmother, Clara Jonespoke about subsistence
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practices, fAWe were brought p.a4). Thetestimény ve of f
preparation also included speaking about the customs of the Tribe to help a member or family.
Clara affirmed this tradition, demonstrating the way kin look out for each other (see Ryure 1

as sharing our harvest is the ultimate act of love.

Figure 18

John Rossierdés Legal Preparation Transcript

Note.Screenshot of the unpublished legal transcript displaying witness preparation for Clara
Jones, Martha George, Reada Taylor, and Bennie George Jrtrenseripts of witness
preparation interviews for State of Washington v. Geneva Ives "Indian Deer Tag" case (Jones
Family Binder, 114-1-22, n.d). Port Gamble S'Klallam Archives, Kingston, W@Bourtesy of
the Port Gamble S'Klallam Archives. Reproduced with permission.

Every generation in my study shared challenges they were still having with exercising
their treaty rightsOne cousin sharesl clam digging story from his grandfathetho like many

S60KIlallam men were stil!l harvesting in thei

r
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He really didnét | i ke the way they were be
they were breaking the law. They would be out on the beach at nighttime with headlights
on. They would actually tape up the headlights so that there was just dcamall
coming out, so they were harder to see out
had before, certainly before Rafeédiaffirmed our treaty shellfish rights.
The dimming of the headlights on the beach was their way of avoiding being stwhathing
also remembedloing on winter night digs This was an example of livirthe words | remember
most frommygreagr andma Cl ara, AWhen tohe tide is out,
One of thedgan (children/ younger generatiophrticipants connectedeiong history
of our treaty rights being challenged to the current climate. In her role as an educator she has
partnered with other tribal members to organize clam digs for an annual ceremonial clambake for
the tribalHeadStart families. The story she shared, connected to Laratitcth e Tr i beds be
known as Jakis Creek as the location for harvesting cockigkile digging for clams, the
police arrivedShe assumed the propeayners near there were the ones who callegaliee
All of the clam diggers had the proper documentaimftheir Treaty card With confidence
shesharediNo body t ook more than they were supposed
intimidation were shared by relatives who were met with even more hostility and violence
ranging from guns pointed at théothe physical assault of rocks and sticks being thrown at

them while digging clamdhe courage to feed our babies and community by exerasing

%The Rafeedie Decision followed the Bold Deci s
treaties. The SO6Klallam and Suquamish Tribes are
and many of their tribal members have a strong cultural ctiongo clams as an intergenerational
sustenance. The cockle clam is often a first food to help teething babies.
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treaty rights is an act of resistance while also bei@gtacal Kin-Connection that ties us to our

family, Land, and community.

Sub-question 1.4 Storywork and Healing

This subquestion as&d how does a CLEFH align with Indigenous storywork for
relational healing and webleing?Archibaldet al.(2019) describe Indigenous storywoas
openingt he Aworl d of dr ewistomaanddoica to lipplevthroughnandetake r a |
shape i n sDrawingyn the apchival te8oyds and family memoriesgeatral wisdom
isastrong voiceth@ hapes our fTlRemaihthethas inghis sectiorelsle
Resistance, Sovereignty, and Coutgéuries.

Resistance, Sovereignty, and CounteBtories During my archival research | vigt
the Suquamisfribal Archives twicel alsovisitedt he Port Gambl eon&d6 KI al | a
The Suquamish Tribal Archives has three large files full of photos, a catalog card, and index
cards with names and subjects. Each catalogicalededa number, a collection numbdéhg
date ofthe photograph, subject, name(s), location, photographer, image type, and restrictions
along with a small photo of the corresponding lapgjesto(seeFigure B). The back side of the
catalog card includes additional valuable informatinoludingremarks, a space tote who
identified the remarks, and additional location information.

During the 1980s, the Tribe curated a collection of historic photographs provided by
tribal community members to preserve their own historical narrative (M. Belmont, personal
communication, February 18, 2026&rounded in the wisdom and memories of the elders, the
project ultimately collected and cataloged 1,800 photographs to document tribal history (Blair,
1981). Asdemonstrated ikigure20, the archival remarks on the back of the catalog provide a

counterstory, in which familial history is connectedlénd, resistance, and sovereignty.
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Figure 19

Foster Jones Skinning Four Deer

Note.Foster Jones (Port Gamble Klallam) with four deer at Thorndyke Bay, Hood Canal, WA
Photograpltirca1920s. Permissionrfom the Suquamish Tribe Photographic Archives

As greatgrandpa Foster prepared his harvest (see Fig@)retide filled his face as an
expression he likely understood as ancestral and cultural wealth. Segrest & Krohn (2018) share
the gifts and values of Coast Salish food, wr
having access to native foodsradowith the knowledge of how to gather, prepare, and serve

themo (p. 2). Being from a potlatch culture,
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Jones even wealttr. The threat of being arrested for this photo is another example of police
intimidation and the way the state criminalized tribal practices of subsistence.

Figure 20

Foster Jones Asserting His Treaty Rights at Thorndyke Bay

Photographic Archives
THE SUQUAMISH TRIBE

Catalogue No: 0763
Collection No:  J.2.047
Date of Photograph:

Subject:

Name(s): Foster Jones (Port
Gamble Klallam)

Location: Thorndyke Bay, Hood
Canal, WA
Photographer:

Original Image Type:

Restrictions:

Note.Foster Jones (Port Gamble Klallam) with four deer at Thorndyke Bay, Hood Canal, WA
[Photograph], [ca. 1920dPermissionfom the Suquamish Tribe Photographic Archives

(Collection No. J.2.047). Identification and contextual details provided by Clara Jones.
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Figure 21
Suquamish Oral History and Photograph Project Record

Note.This is the backside ofttfu quami sh Tri beds PhotoBheaphic A
remarks section shares a rich narrativa ofitical history Suqguamish Tribe Photographic
Archives (Collection No(P) J.1.02). Identification and contextual details provided by Clara
Jones.
The family tree binders arfdmily story circleprompts gifted to participants includle
several historical newspaper articles (see Appendices G and H) thatdkigzelder, historical
spelling of our tribal nameZlallam. Thearticle shown inAppendixH reports on the time when
the three bands of S @adihbired tribalmaincit neeatiag td dscuest her f
land claims In another articl¢see Appendix) our bands came togethergmotest a bill that
would have moved the Clallams to the Quinault Indian Reservati@spirit of the meeting,

similar to theessencef the family story circless eloquentlysummarized:
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You and I, my brothers, were born Clallams. While we have lived we have honored and

loved our tribe. To give up our tribe for riches, we will not, though poverty and suffering

may be our lot, we will die ClallamsClallamsWantRights inTreaty, 1912)

Thesestoriesarean example of pride, connectionttee Land, andhe ability to organize for the
benefit of our people.

One of our youngefEpa) participantgeflected on the articles, statifiglow cool it is
that some of these articles show us coming together as one Claitarand not separateShe
remembeedh ow t he former Port GamBRdn€harkdwolldashdrea m Tr i
the importance dfiowwe are stronger toge¢inwith our sister Tribeghe Lower Elwha Klallam,
Jamest own SO0KI all am, BeegctheRor Ba@a milh la€ht @K | alnld.
general sentiment is thiekage of comingogethetties directly to our Lands and watsqg that
fwe are able to access more waterways and treaty areas irsual and accustomed areas,
rather thanf we wereto do this alona The collectiveemphasis n defending our sovereignty
has its roots in the historical defenses found @stichival records.

ResearchQuestion 2: HowCan Storywork and Mapping Help Reright/ Rewrite Critical
Understandings of Indigenoug-amily and Educational Histories?

Uncle Gene recalled memories of being told by his teacher that there are no more Indians
around here. This i s d2012eesaiptipniofea saitler mbvetok and Y
innocence; a way settlers deflect theid privi
Uncle wanted to prove his teacher wrong. He went to the library and found there were no books
about the Klallams. In his writing assignment, he described how he had almost written a book of
nearly ninety pages where he interviewedalrglders. His mother, Clara Jonsmminded him

that we are an oral history people and that our history has not been written. Uncle was so excited
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to prove our continued existence asapedple, proudly presentedy his pa
history teacher kept it. He said he had to take it over to the University of Washiflgtse.
guys over there told him that our tribe was extinct and there were no more of u3 left

Several examples from family stories shared the ways our relatives were active in
preserving and documenting our history. One of my latesavag remembered for her
tremendous contr i but.He exensivearchival eesed@rchihdlpedte ar c hi
contribute to the Port Gamble So6Klallam Tri ba
Smithsonian in Wahington D.C.. She was remembered for the eleven hour days she spent
researching and documenting tribal higtc&she is credited imhe Strong PeopleA History of
t he Port Gambl ferheddtribationsiae Tarriebeal so deeply i nd
Candi (Jones Ives) Seachord, whose years of excellent research into family genealogies and
vision for a tribal hi story book helped | aunc
cousin fromthédimay @ gener ati on descri bed . Thsiswhatds wor k
see as her heantork (Minthorn & Shotton, 2018a b eaut i ful exampl e of Br
descriptionof howlegacyha ft he promi se of permanence tied
(p 52). In the family story circle; a n driethosl for documenting archival records was
described as an iterative process to document, experience it, and keep it fresh by not losing time.
This process helps support a better and more critical understanding of family and community
histories.

Anotherstory of resistance documenteddbjects of Survivancghares my Uncle
Genebds me mgreaigrareima@f amg 6 s e x prdingisohoolc es at bo

Refl ecting on his mcéthee rsdtsa tsecch otoH a tn gfi neyx preat

the | ast basket weavers so a | ot of t hhe ki
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how to make baskets?06 It was made out of w
00h yeah. 6 So theyédéd go out and pick corda
caught teaching traditional basket making to other students and was punishedy havi
her knuckles wrapped. According to Jones,
edge of the ruler and she had three scars on her hand. And she would cry every time
shedd t hi n(Kowalb&avioritgorhehya209, pp. 182185

GreatGrandma Clara came from a long line of weawardwas rememberefdr her talenfor

weaving cedafWray, 2012) She not only taught her classmates at boarding stheaave,

but she also tauglfiiture generations of weaveWhile at Cushman she also learned to,sew

skill that would come in handy for the handmade clothes she would later make for her twelve

children
GreatGrandma Clara had a beautiful and contagious shidelieveher ability to

survive boarding schoaVas due to theelationships she builOne of those relationships was

meeting her future husband, Foster JoheBigure 22 herjoy-filled expression reflects the

headline capturkin the 191&ewspapeshe holds. tross referenckthe date andshe was

likely readingthe story of Foster Jones winnirmgwrestlingcontestA handwritten note on the

back of the photoeadsfi Wo n P i e r GhampiGnshigrSevegralbbther archival articles

from this sameperiodhighlightFost er 6s success as a student at

School.
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Figure 22

Great Grandma Clara Jones Reading a Newspaper from 1918

Note.Photograph of Clara George on i 25, 1918. Suquamish Tribe Photographic Archives
(Collection Catalogue No. 0750, Collection No. J.0.2.050). Suquamish Tribal Museum,
Suquamish, WAPermission from the Suquamish Tribe Photographic Archives.
Learning Where You Come Froré

Theoldestelders reinforced messages of urgency to our younger generétieasning
your genealogylearning where you came from, learning all of the history you can about your
tribe, where you came from, who your family is, what your family-dgdvery, very important 0
They also encouraged us to leaboutour treatyii ébecause if you doat learn it and pass it on

to the nexgenerations,isgoi ng t o hur t . dcand8ghtmng for eus treaty rightse si st a
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were common themes. An example of this was further elaborated by the elders in the family
story circle They emphasizedral histories and the impacts of knowing these stories. Oral
histories from our elders helped with the Boldt decision and other important legal dedisioms
it was not for their testimonies, we would no
Relatives in thesiya)generation shared activities they helped develop and lead with
other community member$hese activities were intendedsigpport youth and family
educational opportunities through the TribBkces of Importance (POI) program that has been
offered for nearly twenty years. This program supports land and history education, along with
experiential learning that seeks to share the stories and histories of the traddimatabf the
S6KIl allam peopl e. POl hrnect withethdjared dheyone oubsmalls | e ar
1,700-acre reservatignio see the vastness of our homhis is an importartonnection td_and
and belonging.
To address the silence$the storied landscape, where attempted erasui our
people took placghe POI engaged inrarighting andrewriting activity thatincluded making
paversYouthusecan embl em painted with t redthkset i onal So
physical reminders on our homelands. Participants shared reflections on how storytelling was
incorporated into these POI trips, AYou are ¢
will stick and stay wit h thgaackling of tedag Isoeghssirttier i e s
fire, replicatingthe effect of the stories tfe basketwoman transforming intoosauitoes

Chapter Summary / Conclusion

In the next chapter (Chaptéive) | will provide a discussion and conclusion to my
dissertation research. This chapter will allow for my interpretation and explanation of the

findings presented i@hapter Four to better understand how a Critical Haaed Education
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Family History (CLEFH) Project can be used. Chapter Blgediscusgsthe significance of
thesefindingsand how they can be applied to future educational settings, whether as a teacher,

social worker, studenor those interested in a critical review of their family history
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Chapter 5: Discussion
This qualitative study explored the ways a Criticalionnected positioningf land
and learning can support wdleing, belonging, and identity for Indigenous yoUthis study
sought to answer t hlemsed Bdocation Farhily Histofy byi ctiticatdya | Land
examining how we have come to know our relationships to land and edudétéfallowing

guestions guided this study:

1. How does a Critical Lantiased Education Family History (CLEFH) Project
support educators, nurture Indigenous students' sexxiational development,
strengthen family and community connections, and align with Indigenous
storywork (Archibald, 2008) for rational healing and welleing in the era of
boarding schools and colonial policies?

2. How can storywork and mapping hebright/ rewrite (Smith, 2022) critical
understandings of Indigenous family and educational histories?

This final chapter alssummarizes theompleta& study andffersreflectionsonthe
di ssertation process. 't includes the studyos
recommendations. The recommendations seaticdndessecommendationBased on strengths
andchallenges encountered in this study.
Summary of Findings

This section willprovidea highlevel summary of the major themes and findings that
emerged fronthis study The problem addressed in this stuehs the need teeright and
rewrite the silenced and erased history my family has encountered and to situate our lives and
ancestors within the larger contexts of settler colonialism, power, and history. Educational

systems, namely Indian boarding schpald t e mpt ed to strip away my f
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than building on itThis research use Critical-Kin Connected theotrywhich | developeds a
way to support weHbeing, belonging, and identity for Indigenous students and educators.
In Chapter four, | broke the question down into subparts and summarized them as
follows: 1.1, The Impact of CLEFH on Educators; Bacial Emotional Developmerit.3,
Family (Kin) and Community Connectiorand1.4, Storywork and Healg) andhow storywork
and mapping &n ontribute toa rerighting and rewriting of critical understandings of Indigenous
family and educational historieBreaking the question down helped to better match the
emerging themes from the ethnographic family story circles and the archival research. The core
findings from the researdhclude stories of resistancsurvivancebelonging kin-connections
as aprimary source of identityrelational learningknowing and protecting our treaty righésd
knowing the history of our family, who our family is and what they endured for us to benefit.
The following research findings are provided and organiygtiemes in response to the
research questiarfRQ).
Learning is Relational
RQ1.1 askdhow a Critical Lanebased/ Education Family History (CLEFH) Project
supporseducatorsThe f i r st 1l e ned ematsi toys,] 8Ki nshi p, Ances
applied toall participans in the study; as parents, caregivers, aunties, uraregjrandparents,
they represent a chil dédghef heme adahdembobstyi mgon
Ancestr al energdd through thegdentificationh codes and reflections that anaar
identity in relation to self and others, whether kin or ancesterew this theme asreancestral
hug a warm embrace from the past. Identity is not an isolated construction, jitsiead
relational. This theme was most prominent emdlentinp ar t i ci p a nteachofthee sponse

research questions.
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Learning is relationgCajete 200Q Wilson, 2008) meaning that learning happens in the
context of relationshipg$:indings from this study hedgito illuminate the relational context of
learning,asl view the weight of the roles and responsibilities we have to each other as kin
throughthe lens of my cultureA CLEFH generateshe conditiondor relational learningo
advance sovereignty and sditerminationThese conditions were prevaleviten elders,
parents, aunts, uncles, or cousins shared with each other theeeitio learn our histognd to
not take for granted théghtsour ancestors fought for and the need to lsélready to fight
againsthe ongoing harms of settler colonialisithe Point No PoinfTreatywas a shared core
teachinghat | see as ultimately benefiting our wiedting In this study, our familgerved as
educators to each other afiod our future, regardless of their formaofessionsAs one relative
shared, the best teachings and learhisgperfrom spending time together.

RQ1.2 askdhow CLEFH suppou social emotional development? Tliterature review
explored the waysn which Indigenous wetbeingand identitydevelop Colla & Kurtz (2024)
describd storiesas a data source and method trertsformunderstandings afelf, others, and
community when people take the time to listen to eachr.dtheresearctadds an additional
layer to ths by looking at the way identity is shaped throumlr kin-connections.

To develop arisual representatioof thewaysin which aCritical Kin-Connectedess
relates td_and and learning, | commissionadworkfrom Klallam artist Roger Fernandéhe
illustration,Coming Ashore: The Lifting of the CandeseFigure B) depicts a protocol some
tribes followduring Tribal Canoe Journeys upon landing. Mbsts sharéhe utimategesture of
hospitality bylifting and holding one another up. The Suquamish Tribe is popul#mnigr
however, it is done with the canoe pullers out of the canoe and the hosttingend carrying

the canoe up the bank to a safe place.
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Figure 23
Coming Ashore: The Lifting of the Canoes

yialedyl

Note.Thisfigureillustrates the protocol durinfribal Canoe Journeywheresomehost nations
physically lift the traveling canoe and its pullefeeathey come ashorértwork commissioned
by the author, created by Roger Fernandes (Klal{@086. Reprinted with permission.

While serving ashe cultural specialist and parent involvement coordinator for the
Suquamish Tribal Head Staone of my favorite responsibilitiescludedplaming our year end
graduation ceremonies. One year we had the children icobyecanoe and they were lifted up
in a similar manner to Figure 2% the parents and teachefbe graduation ceremoywith the

childrenlifted in the canogwas a symbolic and meaningful way for the tribal community to
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honor the Head Start journey atachelp prepare thehildrenfor their next educational journey.

The chidren, clothed in their regalia and cedar woven motor board graduationveayes

brought inon ared-carpetpathway The procession songw#heChi | dr end ssonde | ebr at
a song kco-composedvith my late nephevidaniel Morsette JrNoel Purserandone of my
Lushootseed Language teach&asni HohnThel anguage igmjdacoho® song, 0
Nnu s upg gakti sibxi(l), nal tiwiwsd pgo t r a n e gather day to recognize/ celebrate

our childreno This celebratiorsignaled to the childremé supporfrom their community rooted

in a strongdentity andculture.The imagédn Figure 23s an inspirational reminder dbw we

mustlift each other up, whether for our kimin our professional roledt representa

community, with intergenerational representation that remindghas we need each othdfris

easier tqull our canoes forward, getting to our destination whepulietogether, utilizing the
strengths we each contribute taur collective benefit.

RQ1.3 askdhow CLEFH strengthen family and community connectidie themes
thatemergedincluded | dent i t vy, Ki nship, &eaion®landleasdt r al Be
based Learning Bamily and community arfeindamentato the construction of our identity.

Using triballanguage andefinitions whether found in codes or policies, redppandour
understanding diamily. In this study| used different terms from the Klallam language to help
share a deeper meaning of community and relationshipseTeemsonnect cultural identity

and valuesSimilarly, the CLEFH does the same by exploring who we call faonikin.

The relational concept model, in Figuree8pandsexistinggenogram literaturby

helping others map whetkey draw strengthndwhat values guide them, abg providinga

YThe Childre®ds song was created as part of the Suqua
Administration for Native American3he Tribe had this grafrom 200-2004 helping to fund
curriculumand education projects.
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visual metaphor to help families think about their future and where they wantlt@wgmbines
art, metaphes, and cultureWhile Bell (2020)viewswindfallsin a CFH asadvantaged seethe
wind as the push in the right directjarawing on cultural wealthstorywork,community, tribal,
and ancestral teachingghefigure showsa reflectionof the canoe on the water, and to, hés a
metaphoffor acritical lens. Thigritical lens shifts to healing,pplied to genealogy, family
stories, archival documentmd being selaware It helpsus identifywho we arewith a

responsibility to family and community.

Thefamily stolies and data spead# a responsibility we have to each otleefinding that
is central to kinconnectionsThe storief kin included treaty, Land, and foo@ihekey
messages frorie family story drclesremind us to defend our treaty rights amd take them
for granted.The exercisingf treaty righs in the face of violencehows théharshdifferences of
cultureswherethere is hurt and pain against theckdropof actians of gathering food as the
ultimate act of loveThestory ofthe Head Stadtaff and familiedharvesting clamg an act of
intergenerational continuitfCommunity gatheig that day as they have fahousands of years
for the sustenance ofir future younger generation3his sustenance is physical, social,
emotional, and cultural nourishment that is tied to our survivay colleciedthe most prized

clam, the cocklefor our babiesvhile being meby the police at the shoreline

My family treaty storieserveasrelational and landbased learnirgthatconveya
deepermore critical meaning akeciprodty by sharinglesson®f resistancgsovereigntyand

selfdetermination
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An AncestralHug

RQ1.4 askdhow CLEFH align with Indigenous storywork for relational healing and
well-being Theancestral hugmentioned earlier, also shows up in this section.dreestral hug
is inspired by Lummi Nation leader, Jay Juliwhio shares his lineage and puts into perspective
t hat he was fAoneomtugctaavafyJ diIrioms pr2021, 13:39) .
lived in a fourgeneration home,remember beingrought up with my grandmother and great
grandmot her 6s c¢ ooki nggrandma €lariwkoshyuggea meland lavede . My
me, was also embraced and held by herggeata n d ma, Ly di a As$&eéndodnadt adé Na
in family stories Steluta wasemembered dseing the caretaker for Chief Seattle in fiizal
days. She lived from 1834 until 1919 and was alive during the tirteteaties. In the context
of an ancestral hugl was one hug away from tisggning of the treaties.

The meaning | make from the messages in the family-siorie regarding the
protection of our treaty rights is a reminder for us not to lose the connection to the ancestral
wisdom that went into the protections and provisions of the treaty, namelghh&orhunt and
fish. Hugs are therapeutic on multiple levels: emotional, physiological, and biochemical
processes (Forsell & Astrém, 2012). Hugs display empathy, presence, and protection. | see these
ancestral hugias a symbolic gesture, a gift from mmceastors whose foresight to retain our
rights to hunt and fish is an embrace to wetl-being | canfeel and tastéheir love when |
harvest and eat our traditional foo&eflecting on ancestl hugs reminds me of our
intergenerational responsibilities to sehdse hugs forward by safeguarding Indigenous
knowledge, rightsvalues, and history for the wddking of future generations.

Kovach(2009) shares #tfistoriesare both methodnd meanig, serving aghe

rel ational glue i n a soci ap. 108) Thefarilg stodesip e nden't
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this researcleontribute to oucollectivebelonging shaping a caonstructedinderstanding of
who we areas Kovach(2009) poignantlydescribedstories are the glue that bring us together.
Stories give us structur@hey conneatienerationsbothliving and remembere@ndthose we
dream of for future lineages.

Finding some of these archival recqrdspecially thgphotos helped us to remember and
keep alive our ances®memoriesThe narrative descriptions my gregandmother wrote for
t he Suquami sh Tr helpe@davidea sende bfhistdry apdersg o€anttol
overour narrative. It is a strong example of haw should and must write back to address the
silencesMy greatg r a n d m storibsesmae she resilienokthe Jones family during a trying
time, ofliteral trials and tribulations. Théessons learned teach us th&iew we examine the
power dynamics our family experienced and stikglove can rely on the strengths of our
cultureand lean into our value¥hese valueare what headnd provideus withthe benefits of
knowing our worthand cultural wealth.

The final research question askhow storyworkcanhelpreright/ rewrite critical
understandings of Indigenous family and educational histoklgsresearch builds othe work
of Absolon (2022), Crosd097), Elliott & San Pedro (2023), and Kulago et al. (2021) share
regarding the transformative impacts of Indigenous relationality and storytelling on learning and
development. A key takeaway that exemplifies this happened in the family story circles when
younger generains asked their elders about some of the stories, including not just what
happened, but why, and howstill impacts them today. It was a truly beautiful moment to see
the patience and care that the elders shared in explaining instead of stienyiogthfor not
knowing ths history. Thereareseverakeasons our younger generations did not learn about this.

One reason ithatthey did not learn about this history in their schools, which is part of the
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resear chos pr oedilatraewritingthre silenoces im histoayioung adults who are
taughtabout their history and relationshipstbh@ Landlearn their responsibilitiesnd the
significance of sovereignty (Simpson, 2020).

Relational Impacts

The biggest time implication that is relevant to gtisdyis not totake for granted the
limited time we have together. Many of our elders or young ones tatsodohave stories and
memories we should share rédlative shared in the family story circles the archival work she
conducted and how one tribal family assurttesir relative was part of the oral history project.
To the surprise of tnfamily, that relative declined to be interviewed. This should be respected,
asthese kinds of interviews could bring up some unresolved traBefiare memories fader
are buriedwe should ake the time to |l.isten to each ot he
Recommendations for Practice

My relatives shared some of their hopes and dreagedinghow they would like to see
this study expanded. Thisincllea desi re to begin a geneal ogy ¢
culture department or perhaps through the Cultural Ambassador program mentionedselier.
relative shared a hope to see the genealogy represented through tribal art that is also digitized, so
that tribal members can learn more about their families by touching an interactive digital display,
similar to the TulalterTriThesHBi Blubbl BulCultala
genealogy display also has a computerized display where tribal members can enter their
membership number to learn more about their ancestors (Riddle, 2012; Sheets, 2011).

There are numerous resources to assist with family story circles with various prompts
that can be helpful in examining family histoow does your family talk about its shared

history? Who do you choose as your kin (family)? Where do you draw strength 2 &iviist
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raised you? Did your schabls ¢ u rreflect an dileanee my family history and experiences?
What i s your familyds relationship with educa
As an industry, family history has become a mbiion-dollar market (Kings Research,
2024). There are numerous resources available to assist with capturing and documenting family
stories. As a researcher or someone interested in condtie@ingwn family history, | would
encourage digging a little deeper to embed the questions that look at matters of sovereignty, self
determination, and critical social relations.
Family history must be approached with sensitivity and care for the relationships that
have been broken and impacted by trauma. In doing my family genealogy, | came across
newspaper articles of a gregrtandparent who was murdered and justice was newardstar
the one who took his life. In another surprising discovery, | came across probate records that
included family that did not want to recognize the adoption of my-gmeait grandfather Jacob
Jones in the will of Clallam Peter. The probate recardeated he was orphaned at the age of
nine when both of his parents passed away and he was raised by his uncle Clallam Peter. The
uncle had no biological children but raised Jacob until he was nineteen. The stepchildren from a
marriage with Clallam Petérecame the heirs of the only Clallam Tribal member allotment on
the Skokomish Indian Reservation (U.S. Department of the Interior, Indian Service, 1916). This
al so happened to be a time that the Port Gamb
promises to be filled. |l was filled with emot
losses, yet thankful for the ties of kin who helped raise him, love him, and made him such a
special leader.
The surprises tharisein family history and genealogy research are what make the

documentary seridsinding Your Rootso fascinating (Gates & Kunhardt, 20pPesent)as are
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the ways participants confront some of their unsettling histories. The show examines ancestral
histories and genetic lineages of famous and influential guests in DNA tests can also unveil
unexpected connections t o 0 bidameasons Westerat i ves.
models of family trees do not fit Indigenous views of who we consider our kin. This is why the
model | shared in Figure 3 helps to represent a decolonized perspedigenogram. It

identifies who we choose to get into a canotand or who we consider our family, and where

we draw our strengths.

Our relatives can be definedthesewe Acbojposet as those we fil
friends, our community. A great resource educators can use when working with Indigenous
families for family history projects iBlcCoye t  @021)Altsrnative Strategies for Family
History Projects: Rethinking Practice in Light of Indigenous Perspectivese they caution on
one right way to do family histories. Additional cautions they share are to examine the systemic
blind spots, similar to what this researclass in addressing the silences from settler
colonialism and settler amnesia (Absolon, 2022).

In my former role as parent involvement coordinator and cultural specialist for the
Suquamish Tribal Head Start, | created individualized family tree books in Lushootseed in
partnership with families who shared their photos. | created spiral bound habksligitized
for sharing at circle time during each chil dé
hel p support studentsdé soci al emotional devel
within onedbds family titydevelopindntanhdean bdlster feelmgslofd r e n 6 s
connectedness and bel ongi n dwilensverforgetthdfondr i or ge
memories of story time when several children could happily identify their common relatives.

While looking through digital books created for their classmates, they proudly proclaimed who
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theirkayp & er scapa® § were in the photographs. This interaction serveanasveinspiring
reminder of the intimate nature of our tribal communities and the strong kinship ties that bind us.
It exemplifies how our youngest relatives innately recognize and articulate their social ties and
those they consider family.

A recommendation for the Port Gamble SO0KI a
funded position dedicated to maintaining and building the Tribal Archiesarchiveseed a
catalog system with naming conventions, policies, and a digital inventory of items. Training for
those accessing the archives could hiegpnunderstand the value of preserving our history,
along with ethical considerations.

Across the Port Gamble SO6Klallam Indian Re
lifted up, just like the lifting of the canoes, as a form of respect and honor, on physical places,
offices, buildings, parks, and street names. These spaces refleanetatgpnal knowledge and
leadership; includin@Cubby Sparks Lane, Jake Jones Parkl theGeneva Joneklves Education
Building. The health building has four meeting spaces named in honor of Irene Jackson Purser,
Rose Wellman Purser, Dorothy Day Georae] Carol DeCoteau; all cherished elders who left a
memor abl e | egacy for our people. The | egacies
reinforce S AdAKhuleth (2042 affirmasithe ienportance of linking the past to
creating the futureww want , fABy telling stories, principa
communitybés past history, | eaders and foll owe
Looking forward, it is my wish that my Tribe honor my late Aunt Candi (Jones heshsrd
by naming the archives office in her memdpmeof her research in the Port Gamble

S6KIl allam Archives helped contribute to the s

Bkayp @nd scapais Lushootseed for grandma and grandpa, respectively.
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preserve our history will benefit generations to follow. A commemorative placard with a
photograph of her conducting research, along with her story, would be a fitting testament to her
legacy in helping to keep our history alive.

Teacher preparation or-gervice programs can also include a CLEFH project similar to
what i1 s taught at Western Washington Universi
where this course fulfills the mandate that JMLSTI is taught in Washington State teacher
preparation programs\(ash. Rev. Code § 28B.10.710., h.dll six public fouryear colleges or
universities in Washington State must comply with the JIMLSTI requirement. Other institutions
across the country who want to uplift tribal sovereignty and are dedicated to social justice can
incorporate a CLEFH framewk to help trasform family history projects. It is more important
than ever when there are misnomers, ignorance, and racist attacks on tribal sovereignty and
critical race theory.
Recommendations for Future Research

Future researchotild include partnerships withraduate studesito assist the Tribal
archives in organizing thefamily binders continuing oral historyanddigitizing photo
archivesThi s coul d be simil ar t Archivesgocesdramuhe mi s h Mu.
1980s Archival and oral history projecisan also beonducted bys 6 K | aslimimarmouttor
through assummer schoabpportunitysupportedy apartnership wittgraduate studentsr other
partners like historical societies, geluggy clubs, and museum&dditionally, afamily history
curriculum could be developed in supportofthe hn Mc Coy (l ul il ag) Si nce
(JMLSTI) curriculumfor educatorgHouse Bill 1879, 2024)Tribal schools, like Chief Kitsap
Academy or othetribal run education departmentdfer credit retrieval throughiribal summer

school prgrams



COMING ASHORE 12C

Futureresearch couldlsobe conducted to include an expansion of relationshitiseto
Land. This studydés main findings on Land conn
our treaties. Since the research and family story circles were open ended, | could have been more
explicit to ask questionsiMWhlae, siWhaeshas Lam
your identity, wellbeing, andelonging@ T tsaample sizéor this study wasmalt therefore, |
recommend thduture researcinclude sirveysto capture a largr number of participants. This
could have been helpful for the family membweis wanted to participate but had competing
schedules or other prioritiesnather purposef this study was to examiriketribal sideof my
family to capture theinique lenghroughwhichthey have developed the&lationship td_and
and learning.

The methods used in this study inclu@edhutoethnographic review fwovide
additionalcontextfor the stories. My positionalitwas an important part of this process and
cannot be separated from this research. The stories are in me, similar to wh@oR4je
describes irmhe Story is in Our Bonekknow these stories from witnessing and experiencing
settler colonialism, being a descendant of boarding school survivors, and yet seeing the ways
healing and reclamation happen throughdamnections.
Recommendations for Policy

TheBureau of Indian Affairs published twmlumesof the Federal Indian Boarding
School Initiative Investigative Repdtt.S. Department of the Interior, 2022, 202Mese
reports include recommendations for policy and praeticeg with basic consideratiofsr
meaningful actionsSome of tlse actions include family preservation efforts, language
revitalization efforts, and redressing Indian educafldrs. Department of the Interior, 20R1

would furthersuggest, basednany work in state and tribal policy, thatholarships and tuition
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waivers be provided for descendants of boarding school survidnesof themost impactful
things | helped contribute to in my previous role in a state leadership position ereste
administrative policy for enrollment in the state funded preschool program was to award
eligibility points to descendants of boarding school surviMarkallenge those in similar
leadership positions to make meaningfadngeghat can also help facilitate healing in
educational settings true form oferighting.

As part of my findingsl came acrossmcord of mygreay r e at gr andma EI | e
boarding school recorda snippet ofvhich can be seen in the Critical kKiBducation figuregee
Figurel3). The record indicates that Ellen attended Puydfid@an Boarding Schoah 1893,
with her tri be/ hoThePuyaiushdadBoarding Bcbdbiperdita nntil O
1910 before being renamedttee Cushman Indiaischool There is significahmeaningo this
finding. Thelocation shadentified as home was o i O| alsokiMaavn as Old Man House,
thehomeof Chief SeattleToday, it is known as both Old Man House ParkdChief Seattle
Park.This Land held the largé$onghouse in the region, said to be 800 feet Jamgl burned in
1870 by the U.S. Governmef8uquamish Museum, n.dljhe Suquamish Tribsold the land in
1904 to the U.S. militaryAt seven years young) 1893 Ellenlocatedandidentified as being
from Old Man a truean act of remembrande the history of a place that experienced significant

traged just years before she was born

191 added the story of Old Man House to the future recommendations for policy since this story
helps serve as a count&pory to the Federal Indian Boarding Schimitiative Investigative Repo(U.S.
Department of the Interior, 2024Jhis volume updated the list of boarding schools by removing the
Puyallup Indian Boarding School, defining it as a day school. My-greattg r a nd mot her 6 s expe
of moving from Old Man House to attend boarding school, was not for day school ateritdamas
simply too far away to go there and back each day.
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Today,the Landsurrounding isstill clearlytargets theribal population along with other
marginalized groups throughcial covenantéseeFigure24). The racial covenants, while not
presentlyenforcedpnly allow forownership and occupanby fipersons of the Caucasian race
(Kitsap County Auditor, 1946) o this daythat covenant istill onmy momand t e pdad 6 s
property title, which is located across from Old Man Holi$eattemptederasureof our
people, through these racial covenaaigsted inreal estate and land ownershgstrictions

The beach at Old Man Houseltis special memories for my familgcrosamultiple
generationsand for the Suguamish peopleis my favorite place to find agates, clear rocks that
let the light shine through, a lot like the name of the water, the Clearn@atemy given day
when the tide is out,dan walk the path of my ancestors, in the footsteps of Ellen Sigo and Chief
Seattlel find thesewalks meditative and as a way lmok inward, to listen to my heart. In
listening to my heart, where the blood and DNA of my ancestoke through me, dan feel
strength and warmttEach agate | find reminds me, as iviéerea message from my ancestors
wholived here since time immemorial, thanustbe like the agate and let light shine through
me.This isa different kind of powefromthe oneS| e et e r 6 s se&s2ddishantlef@rF H

me, this CLEFH reminds me of my power.
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Figure 24
Chief Seattle Park Plat Map

CHIEF SEATTLE PARK

SCALE 1"= 100" SUQUAMISH , KIT3AP COUNTY, "WaASH. SHEE NO. | == 3

&
T oy ;\y.-,.-;m’.“m

ot 4

i waeegtar e wsags Y165 logmc gy wi e sasdo
B 3 coumTw  Romw

AN Tt Swvever
TRwe memra

wisTEVER PubLic :
USE TUEREGE FOR. ANV AND ALL PUBLIC PURPOSES NOT INCOMBISTENT |
WITH THE. USE. THEREOF FOR PUBLIC MIGHWAY PURPSIED, ALY THE WGHT ||
TO MAKE AlL NECESSARY SLEPES FOR CUTS AWD FUAS UpaM THE L&TH
CRBLGCKE SUOWR OW THIS PLAT; IN Tt REASGRABLE ORAGIMAL
GRADING OF ALL THE STREETS OR PLACED SHOWN WEREDH, LSS THE
RIGUT TO DRAIM ALL STREETE OVER AND -ACROSS ANY LOT OR LOTS
WUERE WATER MIGHT TR & MATURAL COURSE AFTER TWE JTREET OO,
STRLETS ARE GRADED. ALL LOTS GMBRACED IN THID PLAT ARL BURMEGT To
AMD SHRL BE SOLD UNDER THE FOLLOWING CERTRICTIOMS D -

No PERMANENT STIUCTURE SR BUILDING SHALL BS COMSTRUCTED
N ANY LOT, TRAGT DR PARCEL OF TUS PLAT WHICH DOE3 MOt COMFCRM
7O wiTane SaUNTY Zomiue meeuLsTIens P BT ZeME, EACEFT BLOCK
I WHICH WILL BE ZONE. WIL , O FOR WHICH A BUIDG PERMIT HAS MOT
BEEN CBETAIMED, 02 DOES WOT MEET REQUITEMENTS OF THE CoumTy |»
HEALTH OFFIGE:

ROVIDED FURTHER THAT ALL PURCHASERE OF LOTS ShaiL
ALLOW MO TEMPORARY BTDUCTURES OM THEIL LOTS FOR Mol
THAN OME YEaR, RESIDENCES ZWALL BL MOT LESS THAN TWENTY—
FIVE (23} FEET FROM THE MEAREST STREET LINE, AND BHALL i
AV MamSIRN N RN ooHCR T FouNDATIONS, AND Floow|

OF NOT LESS THAN SIX HUMDRED SQuams. FEET. THL RITERSK
DESCRIPTION oF AL BUILDIMES RUALL BL FULLY COMPLETED. SEPTIC TALKS ZHALL
e e B b LEAR T w0 A LUEL WIATED . AWD SUALL
Ry or cort s abs ssansen s £ i e LIS TR
SETER. OVINERSHIS anG OCCUPANCY OF PASBERTY IN T PLAT
FELALL BE BESTRICTED WO PLRSOWS OF THE CAUSASIAN QA
MO LOT, TRAST ©% PORTION OF A LOT OR TRACT OF THI= Eive)

Padaling t..gx_ THE TOLLOWING.

‘Cab. cambon Ta S£CTS, 2,24, ZEE 2P TH, 5 eI Sl BE DIWIDED AMD SOLD OR REAGLD 88 SWMERSN™ e
e TRE 2¢arare 1eses Th MEASOR XTL N ITSEE AT T2 B - OR TRAmmrammes mHmeeo s e seeeriB OF ANy PIRTION
GRS BF TUIS PLAT SHALL BE LESS TUAN BOOO Sa. FT, O= LEAS Tuakl

| “mBP RAVI Y MR
e TMiE T Bl o, Ho FEET 1N WIDTH AT ITS NAREAWEDT PAT,aND HO COBNER -

SHALL BE LESS THAM 0 FELT thi WIDTH AT T3 MARROWERT

PART, of ANY OWMERSUIP LEFT WITHOUT & BORCLR O A GTLEET
. Ih WITHESS WYEREOR WE, MAVE. WEREUNTO $ET OUR HANDS

AND TLALE TUin Day OF. PNLATY TN H

Chpiir SEATTLE LAMD O, MG, , . !

T,REINA b ORBUGM, TRLASUZER. OF KITALE CAULITY,MAMHINGTON,
VERLEY CEOTIFY TUAT ALL TAXES OM THE ABROVE PRIPLETY ARE
FULLY PAID UR TO AMD INCLUDIMG THE YEAT 134T
i - STATL OF wWasHINGTIN

BT
/| 2 il 2 COUNTY GF Kke L i
g, & 0 g & oM THIS oy e:%w__‘ 1948 AD. BEFORL ME, 1
’ - v THEL UNDTRMGIED, & NOTARY PUBLIC N KD FOR TWE STare OoF i
J ToN _DuULY M, PEREONALLY
i APPLARED

= To ME KNOWMN TO BE TUL PREDIOEMLT ZnD SECCETARY OF Tuk CWLr

iy T s ) m““"“;:".;’x";_‘““““‘“ BLATTLE LAMD €O, ING., TUAT EXLCSUTED THE WITHIN AND Fore—

e SOING IMETRUMENT, AND ASCLONLEDELD Ship, WETRUMENT o

! B TUL FREE ANO VOLUNTARY ACT AWO DReplFo® Tue e AND

g PURPOSES TUEREIM MENTIOMLD, AMD oM nn:ru FTATED ThaT THAY

- WERE AUTMORIEED T8 LELCUTE a0 INTTRUMENT AMD THAT

.| |Z THE BEAL ARMILED 15 TUL SORPORATE SMaL OF TAID GARPORATION,

y i WITRESS WHERLOF I HAVE MLZEUNTO SET MY UAND AND

‘ APEIRLD MY OFFICIAL SEAL TuL Day AMO YLAR FIRWT Abovi. .

| IRk SRS > v ST -
i AUDITOR. AMND CLERM OF THE Ak L1 r Bt B 2l e v
e Arie
BOMED OF COUNTY CrmmMdsiemEat O CoUMTY COMMIBBIONERS 4 w PUSLIC I AMD BSR TUL TTATE OF WAAWMNATON RAMOIKG AT

SIS EBURITY

LAND SURVEYOR'S CERTIFICATE
1 HereeY CERTIFY THAT THE PLAT OF CHIER SRATTLE Fex
IS BASLD UPGM AR ASTUAL SURNLY AND SUBDILVISION OF 4] ‘.‘iV-Z
AND Lot 1§72 SEo.T8.T26 M, L LE. WM. LITSAR COUNTY, WasliikcTon
TUMAT THE DISTANCES AND SOURSES ARE SHOWK TUAALOM
CORRECSTLY, TUE MOMUMENTS HAVE BLLM 58T ANO ALL LOT ANGD
BLOCK CORMERS WAVE BEEW ITAKED ON THE SROUND.
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Note.Kitsap County Auditor. (1946Rlat of Chief Seattle Park, Suquamish, Kitsap County,
Wash.: Sheet No. 1 of 3 (Volume 7 of Plats, Pagé222Record No. 419496). Kitsap County

Audi torodos Office, Port Orchar d, WA
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Conclusions

This dissertatiorhelps to bringunderstandin@f self in relation to other#\s researchers
andeducatorsywe mustunderstand ourselv@s connectiorwith those around ussnith, 2017).
It gives voice andpportunities fomeaning makingvith stories that have beailenced.The
expansiveapplication of kin #engthens oucompassion, care, and responsibility to othiers.
mapping kinconnections, using a critical methodologypadtsitions ugo challenge power
privileges, andgettler colonialismThe storyworkasks us to examinehe r oot s of our
values, attitudes, and beliefsconnection td.and and learning

Following the dreams dand backmovement§LANDBACK, n.d.) | would love formy
kintoregaintitletd ami |y properties and tribal |l ands, i
grandmot her 6 s (OtherlsaedBachacti®ns inslude hdvind) aeremonies on our
traditional landsjust as | did for my wedding at Tsetsiblitis happens through the harvesting
of clams or squasom berries in family patched it includes actions and projects thiapport
Asoveraedisgftheé yer mi nati on to become the peopl e wl
(LANDBACK, n.d., para. 6)It brings me hopédnspired bythe conversations in a family story
circle wherewe can planseeddor future generationso pick up and continue this workhese
dreams ofincestral antland connectionare seeds of restoration and transformation

An outcome of Sl eet er 6 s(CHHEngludés)the €haringof c a | Fa
her privileged wealthwhichshe inherited from land stolen from the Ute TriBerhaps this is
what is differenfrom a CFH this research connects us to deeper stories aboutodrFor me,
it adds more fuel to the fire and passion in my heart to be in retattbe Landthatl comefrom

andwantto protect it.It helps to tie kin to the places where our names come from, or that still
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carry our names like TsetsibusChico, Kitsap, Seattle, a k e 6 setcClt lecatds us to the

places in the storieend helpsis remember who we are and where we come from.
Thisresearch contributes tauth-telling andcanadvancenealing and reconciliatiort

does not promise healing, butends to it through valuable connectioibe ability to share our

storieshelps restore Indigenous knowledge systems (Absolon, ZDR@3e stories counter the

aims of boarding schoaind insteadtrengthen identity, welbeing, and belongingtories

affirm family valuesThererighting andrewriting of these stories means that we are sharing and

listening to stories thdiring us good health, agen@ndcritical kin-connectionsHealing

happens inttererighting andrewriting of stories There is ceremony in storieBhese are stories

for us and by us.
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Appendix A

Facebook Research InvitatioR°

RESEARCH INVITATION

I am documenting our family’s ties to
education and land for my Doctorate
research. Join me for a voluntary Ar

"t to share your memories.
respect your privacy and will seek your final
permission before sharing any research.

20 personal contact information redacted.
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Appendix B

Certificate of Completion for Researcher Orientation

National Archives and Records
Administration

CERTIFICATE OF COMPLETION
This certificate is granted to

Tleena (Ives) Spotted Elk

In recognition of completing the Researcher Orientation course on Sun Feb 22 2026 12:56:05
GMT-0500 (Eastern Standard Time)
Please bring this certification with you to receive your researcher card
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Appendix C

ConsentTemplate

Consent Form
University of Washington
Eezearch Study

“Coming Azhore: A Critical Kincentric Pozitioning to Land and Learning™

Lead Investigator: Tleena (Ives) Spotted Elk, [ NG

We are azking you to be in a research study. The purpose of this form iz to give vou the
nformztion you will need fo help you decide whether to be in the study or not. Being m the
study 1z vohmtary. Pleaze read the form carefully. You may azk any questions zbout the study
then vou can decide 1f vou want to be m the shudy or not.

The purpoze of this study 1= to understand how Critical Land-based Education Family History
(CLEFH) Projects can support educators, nurture Indipenous students” social-smotional
development, strengthen family and community commactions, and align with Indizencus
storvwork for relational healing and wellbemg m the era of boardmng schools and colomal
policies. This research aims to be an antidote to settler colonialism's hizstorical ammnezia helping
educators and students locate themselves and their families in land and education history. An
additional aim appliss storywork and mappimg to help reright’ rewrite critical understandings of
Indizenons family and educationzl hstorias.

Being in this sudy mvolves participating m faruly storyvtelling and art zessions whera vou ara
free fo shara what vou like related to land, leaming, and famiky

Wou may refuse to parbeipate or withdraw from this study at any time. After compiling my notes
and before using any quotes or stortes you share, I wall share them with you for amy adits.

If you have questions later about the study, or if vou feel that vou have bean hammed by
participating m thiz study, vou can contact one of the researchers listed at the top of thiz fornm If
you have questions about vour righfs as a research subject, vou can call the T Human Subjects
Division aﬂ (206) 343-009E.

If you would like to be in the study, please zign below. If you also conszent for me to record,
please mdicate below:

__¥__ I conzent for andio recording.
_ ¥ I consent for video recording.

Printed name of subject Signzture of subject Diate
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Appendix E
Letter from August Harman, Port Gamble Indian Day School to Superintendent

Hammond, January 5, 1918
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Appendix F

Cushman Graduation Speech, 1910

History of Indian School Told
to Graduates by Edwin Eells

Onc of the features of cxceptional
interest at the graduating exercises at
the Cushman Indian school last Thurs-
day night. told of in detall in The Led-
Ker Friday. was the address to the class
of 10 graduates by Edwin Fells of Ta-
coma. a widely known [loneer who was
for 21 years Indian agent for this dis-
trict and who gave much interesting
Eistory., Sald Mr, Eells:

“Mr. Superintendent, Teachers, Em-
ployes, Scholars, Ladies and Gentlemen:
You ean hardly fully realize the ex-
quisite pleasure it glves ‘me to meet
sou here tonlght in this beautiful and
commodious room under such aus-
piclous clrcumstances. It is the realiza-
tlon of the hopes and desires of many
yvonre of toll and labor and the culmina-
tion of what we have longed for but
nave hardly dared to expect for many
viars. 1 heartily congratulate you all
on the present condition and ruture pros-
pects of the school which now bears the
name =0 justly given to it, of him to
v hom s0 much is due for his effective
work In congress amd the depariments
in making this condition possible,

“1 well remember how, near 20 years
“go, he stood in the old asscmbly room
snd addressed the class of graduates,
1 think the first that went out from

‘| this school, and one member of which

has a daughter graduating hore to-
night. Doubtless what he then saw and
him an luspiration to do
wnat he has so successtully done, and

| tor which his memory 1s 80 justly hon-

ored by naming it the Cushmun In-
dian Trades school. And It ix most fit-
ting that the representation of his be-
nign face should adorn these walls and
look down upon us us we are here as-
sembled this evening., It will be a con-
tinual reminder to those who shall
hereatter sit in these seats of the obliga-
tion they are under for his efficlent
work. And may the scoool continue
to be, as it s at pregent, worthy of
this Inberttance.

“Asg 1 look into the faves of the youns
here tonight snd realize that three of
the gradusting class are the children
of those who were pupils here years ago,
and that it was their fathers and
mothers who woere senolars then, 1 feel
very much llke a grandtfather. There
i nothing that makes the passing of
Lime =0 vivid as the growth of chlldren.
May you young people bhe worthy, as
sour parents have been, of the oppor-
tunities that are yours.

to give them titles to thelr lands, and
second, 1o provide them with the means
of an cducation What was then con-
sldered w liberal provision was made
for this school. More new bulldings
were erceted and provision was made
tor the accommodation of 60 hoardins
scholars. During that year, too, he
lands were alloted to tne Indlans under
promise of title, everything looked hope-
ful. The school took on new life, and
the average attendance was 50  schoi-
ars, In 1331 more bulldings were erect-
ed, and the capacity was Increased to
accommodate, by crowding, 8U scChOars.
“Jjt was In the fail of the following
year that 1 took charge of this agenvy
and school, moving my family*here in
1582, Thea records show the average at-
tendance for 1852 to have been 60 puplls;
1884, 65; 1884, 75, and from 1835 to 1S90,
su, whicn was all that could be accom-
modated, the only changes during those
years being tne incrensed efficiency or
the school, which attained a high order
“It was during this period or time
too that the Indians on all of the res-
ervations recelved tho patents for their
lands, Improvements were made on
their farms, and & general teeling of
nopefulness and buoyancy prevalled.
“strenuvus  efforts were now  made
to secure an allowance for. additional
buildings. The change In the adminise
tration, (we then had our rirst demo-
cratie president for 2§ years) uncer-
tainty as 10 the tenure of the agent
and other complications delayed uny
favorable action. At length, however,
arter a personal visit of the agent Lo
Washington city, an allowance was
made of 310,000 and plans were pre-
pared in the architect's office in the
indian buremu for a building to cost
thut sum. Contrary 1o the usual cus-
tom, on the recomme=ndation of the ar-
chitect the agent was allowed to erect
this bullding by day work. instead of by
contruct. My utiilzing all of the In-
dlan carpenters and labor that could be
used, and using the striclest economy
the $10,000 bullding was put up and
finished, according o the specifica-
rions for $8.500, a saving of $1,500. He
vas not fool enough, however, to turn
thit money back luto the treasury, but
used it In moving the old bulldings so
ey could be utiiized and In purcnasing
now furniture so0 that the plant was put
In good condition with a comtortable ca-
pacity for accommodating 120 scholars.




COMING ASHORE

TUILI&S LI 11y NOUTs.

“It lies ocenrrea to me that it would
be quite appropriate, Interesting and
perhaps profitavle at  this  tme to
briefly run over the hiatory of this
school from its commencement and also
to conxider some contemporary  inci-
wents of Indian history contributory to
the growth o. the school,

“For 53 years the Puyallup school has
bad at least a nominal existence and is
the oldest Indiaa school in the state,
However, for a congiderable part of that
time 1t existed only in name  Late in
December, 1854, Governor 1. 1. Stevens,
then also acting superintendent of Lo-
diun affulrs, made hig first treaty with
the Indians of this terzitory, The In-
dians who were parties were the Nis-
qually, Puyailup and Squskson tribes.
Early 1o the foliowing Murch that treaty
waus conficmed by the senate of the
United States and became a law.  The
treaties with the other Indian tribes, al-
though made lmmediately after, did not
reach congress in thne o be acted upon
before wljournment, and before congress
again assembled the Indlan wars had
broken out; intens=e bitter feeling had de-
veloped betwen the military and elvil
depurtments of the govermment, and
other causes prevented the senate from
acting on them wuntil four years later.
Congequently these tribes got four years
the start or all the otlers In the ter-
ritory,

Treaty Provided for School.

“By the torins of the treaty provision
was made for the support of a school
for 20 years from that gme. The allows
anve wWas very mesiper, mmdluons were
very crude and for the first 13 years the
school was Httle more than a farce, In
1872 Gen, 1L H. Milroy, then In charge,
reported that the school had been in ex-
istence for 17 years, but that he had
been unable to hnd & single person of
either sex who could either read ur
write.

“1 well remember visiting this reser-
|vation In the early 708, The bulldings
‘were then Jocuted on the bank of a
river, neur where the intérurban track
now cross=esx it. The aubinsg were made
of crooked cottonwood  logs  and  were
very sude, The dJdoctor's wife, who en-
tertalned e, was rejolving in the fact

New Building in 1890.

“The fall of 154» found us in the
new bullding as happy as clams &t
high tide

"l L. Chaleraft, now superintendent

of the Chemawn Indian  Industrisl
school, was then In charge of  Luis
school, The enroilment ror the follow-
ing year was 160 with an uverange at-
tendance of 106, In 1393 the average
was 132, In 1894, 136 and in 1895, 141,
That was the banner year for ail the
schools In this agency. With an enroll-
ment of 170 here, 70 at Chebails, 40 at
Skokomish and 35 a8t Quiniault, ull ut
that time bonrding schools, and 25 ut
Jaumestown and 15 at Port Gamble, both
duy schools, we had a total enrollment
of 375, with an average attendance or
more than 300,
b “That was the last of my incumbency,
after which the boarding schools at Ches
halis, Skokomish and Quinlault were
abandonc! and made day schools and
the schoel system of the ggency took
a slump. During the ensulng years
the schools have had a checkered cx-
istence, this as well as  the others.
But at present It 18 In & better cone
dition than ever before, with the
brightest of prospects for the future.

“1 heartily congratulate you all for
your present opportunities, and the
good use that e helng muede of thens.
The present indications are that the |
nlant will s00n be one that we shall ail
Le proud of, and that will provide op-
portunities tor effective work such ak
nas never been done here before.

“And now iy young friends of the
graduating class, It 18 a great privilege
you have of being the first class to
graduate from this building. It Is an
honor 1o stand here and recvive your
diplomas under such favorable ausplices.
You have done well and earned this
distinetion. The high stundard  of
scholarship to which you have attained
i moxt pleasing to your teachors and
friends, and i &a guarantes that if,
48 Is your privilege, yvcu should enter
the High school In the city und vie
with those ot a different race you will
be woll able to hold your own and win
distinction there us well as you have

done here

16C
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that she bad just received a few rolls
of coneap wall paper with  which she
vounld cover up some of the unsightli-
ness of the walls of one of her rooms.
The school had a vacution st that time
It generally did. | reached there, coms
Ing In a canoe from the Uld Town saw-
mill, the ouly villuge in the vicinity.
Thix present locuidon amd also the site
of the ¢ity of Tacoma was Lhen covered
with & forest of noble trees. There
were 9 roads near here.

“About  thix  time the government
udopted what has been callod the Quaker
or peace policy, undeid which the  In-
digns of the U'nited sStates were put in
the care of the rellglous denominations
aveording 1o thelr numericsi  streagth,
In the as<ignment the Puyallup resceva-
tion was xiven to the 'resbyterian de-
nomination.  Through the encrgetic efr-
forts of Gen. Milroy the bind wies cleared
and wonew building erected on the pres-
ent site near Lthe foot of the hill at a
cost of $4,000, In INIG, and a school was
opened under the management of Rev.
weorge W. Sloan and wife withh an en-
rollment of 40 s=clolars. It continued
two yours and did good work for the
times, when it came 10 3 most tragic
ending.  The wife and mother. having
the eme of the #chool as well as =several
soaall children of her own, was so crucls
ly overworked that she slekened and
died, lvaving s hahe hut a few days old.
The father driven to distrection  and
vrazed with grief, lost his mental bal-
anee, hecame deranged and wes taken
1o the ipsane axyium and never revov-
Cered hix veason. Thus in one short week
doxolution veizned where hanniness had

161
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Three Requisites to Success. i

“There &re three requisites to sue- |
cesg In lfc. A strong venstitution, a |l
healthy and active mind and a well

halgnced moral and religlous character.
The first you can do much to develop |+
and protect.  1ts worst foc |8 stronyg
drink and Immorality. Shun whisky as
you woulld a viper. ‘t'he awrul results to
the Indian race are too appaliing 1o peml
turther mention,  For the sccond you
bave had good training. amd some of
sou may have opportunitics for more
What you want to do Is to kKeen your
thinking machine clenn and well ofled.
ot the third which g the most bm
portant of all, you will need most or all,
Shun  temptation to do  evil andg  be
stronk 10 do the right.  With Goa's |
help you can win,  Buil syou will peed
it, and it ean be had for the asking.
Muke it a part of yourselves, and not
as the lHttle boy did for the purposes
of gain, but to make you stable and
trustworthy, and thix reminds me or o
story, as Abraham Lincoln uscd to say. ||
“Very many yours ugo when on thoe
Skokomiah reservation there was a decp
religlous Interest and under the intla-
enee of the teacher., who was an wg- |
gressive man in thai lioe, most of the
scholars became converted  and  they | |
mede frequent use of the phryses com-
man to revival meetinge, It was our !
custom o encourngo the scholars lul
learn to wrilte leteers by carvryving on nfl
corrcspondence  with  the ciployes, us
Wo Were remote from other whitte peo- “

ple. 1 adswered quite & number my-
wolf

lund no further

; dixeussion
}vuluu'ntml to maintiin u day school for

besn,  The school wis of ¢course broken
up.  Jusxt about this time the 20 yveurs
during whivh the govermment had agreed
1o maintain the school having expired
appropriation  having
been made for fts supportl, the school
wits closed down for a full yesr or more.

“It o was then & very serlous question
whetiter the zovernment would do any-
thing more for the cducation of the
Puyallup Indian®  Congresx  was nol
then In a very benevolent frame of mind,
ey members asHerts &oand vigorousiy
muintained thiet Indians could not learn
anything, 1t was not in them, and It was
INTOWINE MUHEy awsy (0 use It 70T that
purposc. There was desperate urging,
plending and arguing on the other side. |
There was 20 little to =how for the
money that had previously heen espend-
ed for Indian education. owing to the
inefficieney of the system, due o the
whelesale corruption  that had existed |
in the Indian service, that it was dir-
ficult to prove the utility of such an
cxpenditure, In the meantime the schools
on the other reservations in the terrs-
tory wore continued., Ax before  ex-
plained, the treaties with those Indians
had not been confirmed for four years
luter than this one. and they hiad that
lenpth of time yet to Tun, After a vear's
the department  reluctiantiy

@ time, and in I8T6, upder the suporin-
tency 0f Rev. M. G. Suun, the sehow
was resumed us 8 day school: nnd cone
tinued as such for the following four
years—the usuil attendance heing be-
tween 20 and 25 seholars,

“Ahout the yesr I8S86, upon the ex-
plration of all the other treatles. the
government decided to do two (hilngs
for the benclit of the Indians. Wirst,

SourcekEells, E. (1910, April). History of Indian school told to graduates by Edwin Eells.

The Ledger
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Appendix G

S6Kl all am Fathers Petition

Superintendeat, Cushman School,
Tacoms,  Washington.

Dear Sir:
We, the fathers of the children who's names appear opposits our signatures

on the reverse side of this sheet respectfully reguset that you send us a school teacher
here to teach these childrem. All of the children listed, with ono or two exceptions are
to young to be sent from home and should be in.schddl now.

Kindly give this matter due consideration, =nd oblige

P

Rppmdundalwmmwm.(s.m
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Appendix H

Foster Jones, Clallam Council, 1956

Claliam Indians Hold A
General Council Meet

Asgeneral council meeting of the
Clallam Tribe of Indians was in
session Saturday, Dec. 1 at 2 p. m.
in the Sequim Town Hall.

The purpose of this meeting was
to renew the contract for their at-:
torney, Fredrick W. Post, and to
elect a new claims committee. Edd
Johnson and Martin Hopi were el-
ected for the Elwha Indians; Ben- .
ny George, Jr. and Foster Jones,
the Port Gamble people and Jacob
‘Hall and Lyle Prince, the James-
town Tribe.

The Clallam Tribe of Indians is
sueing the U. S. Government for
sixty million dollars for their abor-
igional territory on the Olympie,
Peninsuia. 7.8

>

SourceClallam Indians hold a general council meet. (1956, Decemb8efuim Presst.
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Appendix |

Clallams Want Rights in Treaty

CLALLAMS ViaNT
BIGHTS IN TREATY

Pact of 1855 Violated, Declares
Big Council Assembled
at Jamestown,

FIERY SPEECHES MADE

Woman Member Stirs Tribe—Super-
intendent Censured—Delegates
to Go to Washington.

Fpecial o Pest-Inteiligencer.

. POMT TOWNSEND, Oct. 2—In an
effory to recover their rights under a
treaty with the United Swates govern-
mént, the members of the once fsmous
tribe of Claltam Indizns held a councll
last Saturday at Jamestown, in Clallam
county, atténded by a large number of
Clullam speaking Indians from difter-
eny paris of the stute, and two days
were spent digoussing the treaty of
1555, whereby the Indians abandoned
all rights to the land from & point near
Cape Flattery to Heod canal. accepting
in place thereof 2,540 aeres at Polnt No
Polnt for a reservation. Under the
stipulations of the treaty the Indians
were to move to thelr new reservation
withkin ona year.

Refore the year explred. the Clallams
started 1o take posscsslon of the new
reservation, but found that it was og-
cupled by another tribe with which
1hey were not frlendly. and made a de-
mand on the govermmwent to remove
them, but thelr démand was Ignored
and the Clcliums  became wanderors
without a home or lands of their own.

Clallams Draw Up Protest. .

Szveral months ago the Clallams or-
ganized, drew up 4 protest to the In-
terlor department at Washington, D. C.,
and also to President Taft. The matter
was referred to Supt. Buchanan, of the
Tulallp- Indian agency. . In the mean-
time. a bill was Introduced In congress
by Representative Warburton, which
provides for the sale of the entirs tim-
ber on the Quinault reservatton, and
after the timber s sold the land is to
be alloted to the Clallums. Supt. Bu-
¢hanan secured the signatures of a few
members of the tribe to a papeér giving
him suthority to handle thelr dispute
znd enter futo a settlement with the
 EOVernment. -
~ At the councll the Indians repudiated
the allegell agreement. on the grounds
that a few Indfans could not act for
the entire tribe. This was one of the
causes that brought about tire counecil.

SourceClallams want rights in treaty. (1912, October I)e Seattle Posntelligencer 14.



